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Frequently Asked Questions: Read to find the answers! 


How many points is the paper worth? 


100 points 


When is it due? 


April 15. 


What is the purpose of this paper? 


The purpose of the research paper is to assess the current state of knowledge about your 


chosen topic and think critically about existing literature and analyze the practical impact that 


current knowledge has on families. You will also learn to apply Family Systems Theory. 


What objectives does the paper meet? 


Departmental Objectives Course Objectives 


1. Students will be able to integrate and apply theory and 
research to the understanding of HDFS by 


a. Identifying appropriate theory for individual, 
family and community interaction and/or 
development 


b. Identifying and applying theoretical bases to 
empirical literature 


1. We will examine major theoretical 
approaches to the study of 
families. 


 


2. Students will be able to demonstrate and disseminate 
knowledge about social, cognitive, psychological, 
physiological, and emotional development as it relates 
to optimal individual and family function throughout 
the lifespan by 


2. We will identify adaptations in 
family structure and interactional 
patterns during family transition. 


3. We will gain an understanding of 
intergenerational family dynamics. 


3. How to critically and scientifically identify and evaluate 
the changing social environment. 


4. How to disseminate this information and produce high 
quality written presentations. 


5. We will explore the impact of 
various social issues on American 
families. 


6. We will consider the diversity 
within and between families. 
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How do I know what topic to choose? 


Please select a topic that relates directly to at least one of your textbook chapters to include 


sufficient information from the text.  


You are also expected to discuss and apply Family Systems Theory throughout the paper, so be 


sure to include an overview in the introduction and a discussion of how the perspective enables 


you to look at families within the framework of your chosen topic throughout and in the 


conclusion. 


What are the required components of a research paper? 


 Introduction: Use current literature to support and introduce the topic. Include a thesis 


statement that tells the reader exactly what you intend to present. 


 Summary of Literature: Do not just state what the article says, but tell the reader what it 


means. What knowledge does it contribute to your topic? 


o How does it relate to course material? You should use your textbook as a source. 


o What are the practical implications of the information? 


o Synthesize the literature by finding the common themes across the research. 


Instead of summarizing each study individually, discuss the research as a whole 


and explain how one study helps us understand another. 


 Conclusion: Tie it all together. Integrate the research your introduction into your 


summary and tell the reader about the big picture. 


Note: The research should reinforce the entire paper, so use it when applicable 


What sources do I need to use? 


You must use your textbook as one source. 


All other sources need to be empirical sources from peer-reviewed journals. 


All sources must be recent and published between 2002 and 2013. 


If you use sources out of this time period, they will not be accepted. 


What is an empirical source? 


Empirical studies disseminate new knowledge. Articles of this type will have an Analyses and 


Results section. Empirical articles are not summaries of others’ research, policy papers, reviews 
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or editorials. 


You will not receive credit for non-empirical sources, i.e. Wikipedia, Ehow, About.com, Science 


Daily, etc. 


How do I integrate sources into my paper? 


Support your statements or arguments using research. Remember that this is your research 


paper, and I want to hear from you. Although quotations can be helpful, you should not rely on 


them. Direct quotations should not account for more than 10% of your paper – not a lot! If you 


do use them, please understand that it is PLAGIARISM if you do not provide appropriate APA 


citations (author, year, page number).  


The point is that you understand the material. If all you do is quote someone else, all that tells 


me is that you know how to find information, not that you understand what it means.  


Read through the source. If there is valuable information, summarize it and then include it in 


your paper. If you take any idea from a source at all, you must include the correct in-text 


citation (author, year). 


How many sources do I need? 


You are required to have 5 sources in addition to the textbook = 6 total.  


Can I use an article on the supplemental reading list, or one discussed in class? 


Yes. 


How do I find empirical sources? 


Use the UGA Library Galileo Search Engine - http://www.libs.uga.edu/research/ 


How long does the paper need to be? 


The research paper will be 10-12 double-spaced pages, in 12 point Times New Roman font, with 


1 inch margins. This DOES NOT include the reference page(s). 


How do I cite information? 


All information provided in the research handout, video example, and reaction should follow 


APA guidelines, 6th Edition. This means that you do not copy & paste, or use text or ideas that 


you get from a website or empirical source without using quotations and/or in-text citations 


with a reference list. 



http://www.libs.uga.edu/research/
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More details can be found here: http://www.apastyle.org/ 


http://owl.english.purdue.edu/owl/section/2/10/ 


If you ask a week in advance, I am happy to review your assignments for APA format. 


Note: Your supplemental reading list is in APA! 



http://www.apastyle.org/

http://owl.english.purdue.edu/owl/section/2/10/
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 Exemplary Competent Developing 


Comprehensiveness 
 


The topic is addressed 
comprehensively. The reader is left 
without questions. The student does 
not just summarize the research, but 
synthesizes it and provides 
implications. 
 


The topic is addressed 
comprehensively, but the 
reader is left with a few key 
questions. The student 
provides mostly summaries 
of the research, and does a 
little synthesis. The 
implications provided, if 
any, are not critically 
thought about. 
 


The topic is addressed 
somewhat 
comprehensively. The 
reader is left with some 
questions. The student 
provides mostly summaries 
of the research, and does 
not provide good synthesis 
of the content. The 
implications provided, if 
any, are not critically 
thought about. 


The topic is not addressed 
comprehensively. The 
reader is left with some 
questions that are key to 
understand the topic. The 
implications provided are 
limited or missing from 
some studies. 
 


The topic is not addressed 
comprehensively. The 
reader is left with many 
questions. Implications are 
not addressed. 


 45 40 35 30 25 20 15 10 0 


Quality of the content 
 


The essay includes relevant examples 
and makes sense. The student clearly 
demonstrates their comprehension of 
the material.  
 
 
 
 
The sources used meet all of the 
criteria. 


The essay includes some 
relevant examples and 
makes sense. The student 
demonstrates their 
comprehension of the 
material.  
 
 
The sources used meet 
most of the criteria. 


The essay includes a few 
relevant examples and 
makes some sense. The 
student somewhat 
demonstrates their 
comprehension of the 
material.  
 
The sources used meet 
some of the criteria. 


The essay includes few 
relevant examples and 
makes little sense. The 
student does not clearly 
demonstrate their 
comprehension of the 
material. 
 
The sources used meet very 
few of the criteria. 


The essay does not include 
relevant examples and does 
not make sense. The 
student does not 
demonstrate their 
comprehension of the 
material. 
 
The sources used do not 
meet the criteria, or are not 
used at all. 


 45 40 35 30 25 20 15 10 0 


Style: APA & Format 
of the Paper 


Exactly follows all the requirements 
related to format and layout. 


Closely follows all the 
requirements related to 
format and layout. 


Follows, for the most part, 
all the requirements related 
to format and layout, but 
some are not followed. 


Follows poorly the 
requirements related to 
format and layout. 


Does not at all follow the 
requirements related to 
format and layout. 


 5 4 3 2 0 


Grammar The essay is well written from start to 
finish, without spelling, grammar or 
use of English errors. The essay is well 
organized, clear and presents ideas in 
a coherent way. 


The essay is well written for 
the most part, without 
spelling, grammar or use of 
English errors. The essay is 
for the most part well 
organized, clear and 
presents ideas in a coherent 
way. 


The essay is well written, 
and contains a few spelling 
errors, and/or grammar 
errors and/or use of English 
errors. The essay is not well 
organized, lacks some 
clarity and/or does not 
present ideas in a coherent 
way. 


The essay is not well 
written, and contains many 
spelling errors, and/or 
grammar errors and/or use 
of English errors. The essay 
is badly organized, lacks 
clarity and/or does not 
present ideas in a coherent 
way. 


The essay is not well 
written, and contains many 
spelling errors, and/or 
grammar errors and/or use 
of English errors. The essay 
is badly organized, lacks 
clarity and does not present 
ideas at all. 


 5 4 3 2 0 


 








Main themes from Teaching Philosophies – Kara Dyckman, Ph.D. 


1. Teacher as learner 


a. Learning about students’ motivations, aspirations, challenges 


b. Figure out what they already know and how well they are understand the 


information 


2. Evaluations of teaching effectiveness 


a. Provide multiple opportunities for students to evaluate teacher and class 


i. Ask for feedback in a structured form 


ii. Give quizzes 


iii. Have students write down a question or something they don’t understand 


3. Multimodal Learning 


a. Lecture 


b. Problems 


c. Homework 


d. Quizzes 


e. Online assignments 


f. Demonstrations 


g. Video clips 


h. Outside speakers on relevant topics 


i. Hands-on experience, if possible 


j. Coordinate information with lab sections of the course 


4. Keep lectures relevant 


a. Incorporate examples from everyday life 


i. How a chemical is commonly used 


ii. References to pop-culture 


iii. References to phenomena or myths they may have heard 


5. Listen to students 


a. Be respectful 


b. Encourage discussion and dialogue 


c. Remember what it was like to be in their shoes 


6. Teach life skills as well as content 


a. Critical thinking assignments 


b. Encourage responsibility for their actions 


c. Set expectations at the beginning of the course 
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(706) 542-2421 office / (912) 507-2282 home 


nganem@uga.edu / natasha.ganem@gmail.com 
__________________________________________________________________________________________ 
 
EDUCATION 
  
Ph.D., Sociology, Emory University 2006 
M.A., Sociology, Emory University 2004 
B.A., Sociology and Criminal Justice, The University of Georgia 2001 
B.S., Psychology, The University of Georgia 2001 
__________________________________________________________________________________________ 
 
SELECTED COURSES 
 
The University of Georgia 
Sociology 1100: Introductory Sociology. 
Sociology 1100H: Introductory Sociology (Honors). 
Sociology 3070: Juvenile Delinquency. 
Sociology 3070S: Juvenile Delinquency (Service-Learning) in Spring 2014. 
Sociology 3700: Research Methods in Criminal Justice. 
Sociology 3700W: Research Methods in Criminal Justice (Writing Intensive) in Spring 2014. 
Sociology 3830: Violence and Society. 
Sociology 5500, 5510, 5520: Criminal Justice Internship. 
 
Other Universities 
Sociology 355: Social Research Methods. 
Criminal Justice 1100: Introduction to Criminal Justice. 
Criminal Justice 3600: Gender and Crime. 
Criminal Justice 3810: Criminal Justice Statistics. 
__________________________________________________________________________________________ 
 
TEACHING-RELATED HONORS AND AWARDS 
  
Student Career Development Recognition, UGA Career Center, recipient 2013 
Outstanding Professor Award, UGA Student Government Association, recipient 2013 
Thank a Teacher Recognition, UGA Center for Teaching and Learning, recipient 2012 
Teaching Academy Fellows Program, The University of Georgia, fellow 2011 
Young Alumni Honored Professor Award, Armstrong Atlantic State University, recipient 2007 
Graduate Student Teaching Award, Emory University, recipient 2006 
__________________________________________________________________________________________ 
 
TEACHING-RELATED PUBLICATIONS AND REPORTS 
 
Ganem, Natasha M. (2014). Teaching through Circles. In Chalk and Talk, edited by the Teaching Academy of 


The University of Georgia. 
Ganem, Natasha M. (2013). Overview of Learning Objectives. Report for the Criminal Justice Studies Program, 


The University of Georgia. 
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Ganem, Natasha M. and Michelle Manasse. (2011). The relationship between scholarships and student success: 


An art and design case study. Education Research International (Online). doi:10.1155/EDU 
Ganem, Natasha M. (2008). Gender and Crime. Pp. 182-186 in Teaching Criminology: A Collection of Syllabi, 


Assignments, and Other Resources, 5th edition, edited by Timothy Brezina. Washington, DC: American 
Sociological Association. 
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TEACHING-RELATED SERVICE AND INVOLVEMENT 
  
2013 - 14 Member. FLC: Non-Tenure Track Faculty. UGA. 
2013 - 14 Member. FLC: Meditation for personal, relational, and educational enhancement. UGA. 
2012 - 13 Member. Teaching Committee. American Society of Criminology (ASC). 
2012 Participant. Academic Affairs Faculty Symposium. UGA. 
2008 - 11 Organizer. Institutional Effectiveness Council. SCAD. 
2008 - 11 Member. SACS Compliance Team. SCAD. 
2008 - 09 MFA committee member. Socially Conscious Toy Design. Matthew-John Shoaff. SCAD. 
2007 - 09 Member. General Education Curriculum Council. SCAD. 
2007 - 08 Organizer. General Education Assessment Task Force. SCAD. 
2007 - 08 Co-organizer and planner (budget = $92,000). The MUSE Conference. SCAD. 
2005 - 06 Advisor and mentor. Scholarly Inquiry and Research at Emory (SIRE). Emory University. 
_____________________________________________________________________________________________ 
 
PEDOGOGICAL PROGRAMMING 
 
Service-Learning Interest Group. The University of Georgia. 2013-14. 
Workshop. Introduction to effective service-learning course design. The University of Georgia. October 2013. 
Workshop. Integrating critical reflection in service-learning. The University of Georgia. October 2013. 
Teaching Academy Fellows Program. The University of Georgia. 2011-12. 
Scholarship of Teaching & Learning Conference. Georgia Southern University. November 2007. 
SOC 798: Teaching Sociology. Emory University. Fall 2003.  
Teaching Assistant Training & Teaching Opportunities Program. Emory University. July 2002. 
SAT and GRE Teacher Training. Kaplan Test Prep, Inc. July 2001. 
_____________________________________________________________________________________________ 
 
SELECTED LEADERSHIP AND MANAGEMENT PROGRAMMING 
 
Management Development Program. Harvard University. June 2010. Cambridge, Massachusetts. 
SCUP Institute Step 1. Society for College and University Planning. March 2009. Long Branch, New Jersey. 
Management Basics. Savannah College of Art and Design. February 2009. Savannah, Georgia. 
_____________________________________________________________________________________________ 
 
EMPLOYMENT 
  
2011 - present Lecturer. The University of Georgia. Athens, Georgia. 
2008 - 11 Director of Institutional Research and Program Review. SCAD. Savannah, Georgia. 
2007 - 08 Senior Coordinator of Assessment. SCAD. Savannah, Georgia. 
2006 - 07 Temp. Full-time Faculty. Armstrong Atlantic State University. Savannah, Georgia. 
2003 - 05 Adjunct Faculty. Emory University & Georgia State University. Atlanta, Georgia. 
2001 - 03 GRE & SAT Instructor. Kaplan Test Prep, Inc. Atlanta, Georgia. 
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FLC Members 


Jenny Atkinson Terry College of  Business Lecturer 


Elizabeth Davis* English Academic Professional 


Kara Dyckman* Psychology Lecturer 


Russell Gabriel School of Law Instructor 


Natasha Ganem* Sociology Lecturer 


Barbara Grossman Foods & Nutrition Clinical Associate Professor 


Melissa Scott Kozak* Human Development & Family 
Science 


Lecturer 


Mary Ann O’Neal English Lecturer 


Chris Plaue* Computer Science Lecturer 


Marni Shindleman Lamar Dodd School of Art Lecturer 


Martina Sumner* Chemistry Lecturer 


Vanessa Williams Biology Lecturer 


*Contributors to the Teaching Portfolio 
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Professional Development 


 








Spring 2013 


HDFS 3920: Issues in the Family System (2 Sections) 


4.19, 4.35 


Students commented on the use of discussion and in-class group activities to help make the material 


engaging. In both sections, students commented that the quizzes helped prepare them for the exams. A 


student commented that the instructor "Dr. Kozak is not only knowledgeable about the material; she 


conveys it in multiple ways to ensure that all of her students understand it." Most students found the 


comprehensive literature review very difficult. Some students thought the assignment was not connected 


to the course, while others found it extremely useful to apply the content of the course to a topic of their 


choice. Other students mentioned that they “really enjoyed the class and learned so much.” They 


mentioned that the instructor was approachable and available outside of class for help, and some 


mentioned that they should have utilized that opportunity more. 


HDFS 5900: Pre-Internship 


4.45 


Students commented on the open environment created by the instructor. They felt able to discuss their 


concerns in the classroom. Students liked the use of Piazza, an on-line discussion tool to ask questions 


and interact with peers. Students felt prepared to enter their internships. One student mentioned that, 


“not only did I learn a lot about professional development, I learned a lot about myself.” They mentioned 


that the instructor is very organized and walked them through the process of obtaining an internship very 


well. A few students commented that the fact that they did not have to turn in suggested homework 


assignments actually hindered them because they chose not to complete the assignments. They 


suggested requiring the submission of these assignments. One student also said, “Dr. Kozak tries her best 


to make that unique connection with each individual student that she has.” 


Summer 2013 


HDFS 5910: Internship 


No Student Evaluations formally offered. However, I send a final evaluation of the student experience 


personally. When asked about what helped their internship experience, they said they would have 


preferred  more time to find one, but understood the legal restrictions. They said they appreciated my 


weekly responses to their logs and were excited to introduce me to their supervisors and other staff 


during my site visits.  


Supervision of 18 students 


 


 







Fall 2013 


HDFS 3920: Issues in Family Systems 


4.73 


Students commented on the clear presentations and examples used for lecture. One student said, “I 


really enjoyed the thoroughness of the lectures, and the openness of the professor to work with the 


students. It is VERY apparent that Dr. Kozak cares about her students, and I REALLY appreciate her desire 


to better her course for future students.” Others also mentioned the use of my frequent evaluations 


throughout the semester. They liked the use of media and appreciated having quizzes and little 


knowledge checks to keep them accountable and up-to-date on readings. Students also commented 


positively on the various exam formats because they felt it allowed them to demonstrate their knowledge 


of the material – and retain it. They also liked the opportunity to present information about a topic in an 


alternative manner. 


HDFS 4880: Family Life Education Methodology 


Overall, students frequently commented that it was a lot of work, but that they learned more than any 


other course in their past. One said, “The work is hard and often frustrating, but it pays off and I would've 


been a bigger wreck if she wasn't as understanding as she was throughout the semester - always offered 


help and advice and even sent helpful articles via e-mail when we didn't ask. She stays on top of things, 


knows what she wants to cover week by week and doesn’t change things up last minute.” I took frequent 


evaluations in this course as well, so when they needed more time with a topic, we took that time. Some 


students felt that although that they needed more time at the beginning of the semester, as opposed to 


the end.  


HDFS 4870: Human Sexuality Across the Lifespan 


Students commented on the open and safe environment to have discussions and ask questions. The 


current event analysis assignment allowed them to apply the material they enjoyed while also retaining 


the information and understanding various perspectives. When students ask questions beyond the 


course, I always made it a point to find those answers and provide them in class immediately – this was 


commented on positively. Some students did not enjoy the smaller group discussions, but mentioned that 


it was mainly their own bias. 


HDFS 5900: Pre-Internship 


Overall, students they appreciated the guidance. One said, “Dr. Kozak's approachableness. I know thats 


not a word but that is exactly what she was. She absolutely was  fabulous at keeping us up to date with 


things we needed to know and consider and when stress got high and fears were begging to increase she 


was there to save the day. She constantly encouraged us and was great about giving us the tools to 


simplify the daunting task that were ahead. Even how she made time to meet with us individually, it just 


really meant a lot to me. As a teacher she wanted to understand where I was heading, what my strengths 


were, what my ambitions were, and how she could come along side me and help me to maximize my  







 


potential. Really really great teacher. Sad I only got her for one semester. And trust me I DO NOT say that 


unless it is 100% true.” Some students commented that they felt some assignments were busy work, so 


I’ve made adjustments.  


HDFS 5910: Internship 


No Student Evaluations formally offered. However, I send a final evaluation of the student experience 


personally. When asked about what helped their internship experience, they said they would have liked 


to work on holding each other accountable more. However, when asked about how their departmental 


knowledge was utilized, one student said, “I believe the HDFS department has enhanced multiple areas of 


my life. For example, my personality and work ethic are two areas I can see play out in my daily routine. 


This major opens and shines a new light on how to look at the world. I feel this is important for hat I 


actually want to accomplishment in the education realm.” All students mentioned an appreciation for my 


continuous feedback and accessibility for questions or concerns. All students also mentioned that they 


improved their confidence in their abilities to apply their knowledge and exist in a professional 


environment. 


Supervision of 12 students 








Statement of Teaching Philosophy  
Martina T. Sumner, Ph.D.  
Lecturer in the Department of Chemistry at the University of Georgia 
 


Thank you for the opportunity to present a statement on my approach to teaching.  I 


am an outgoing person and love to learn about my students and their interests.  I especially 


like to incorporate examples from everyday life.  When my professors told us where a 


chemical was commonly used, it made learning chemistry more relevant and enjoyable for 


me.   


No two students are alike and therefore I incorporate three types of learning 


methods into my lectures -- visual, auditory, and tactile/kinesthetic.  I present the material in 


the form of a Power Point lecture and then use examples to demonstrate how to solve the 


problems. These problems are done on the board or a smart computer in real time.   I also 


look at what the corresponding lab is working on and tie that material into my lecture, so the 


students are familiar with the concept and theory. I will use the lab to drive home the 


material learned in class and vice versa.  If possible, some of the examples used in the lecture 


will be from the lab.   


Listening to somebody drone on about a subject is counterproductive for the 


audience.  I like to ask questions of the students during the lecture to make sure they are 


following along.  I will ask if they understand what I just said and have them to briefly explain 


the concepts back to me.  For large lecture classes (350 students) I use TurningPoint NXT 


clickers where I can ask any type of question on the power point slide about a concept I just 


explained and see if they understand what I just lectured on.  If the material was not clear I 


will then explain it again using a different way of instruction. 







I also believe it is important for students to do several problems by themselves or in a 


study group (i.e., homework).  Homework is assigned and constitutes a small percentage (4-


10%) of the student’s final grade.   Extra non graded homework is also suggested coming 


from the end of chapter problems.  To give students an added incentive some of the test 


questions will come from the homework.  I will have the homework solutions and --most 


importantly---how I worked them, available in my office for the students to check and posted 


on elc (if available).   I know it is hard for students to motivate themselves to study, so I give 


them an added incentive by giving weekly quizzes.  The quizzes are administered with the 


same clickers that are used during the lecture for questions.  I have found that most of the 


students then keep up with the material and do much better on the subsequent test.  I also 


do not offer make up tests or quizzes, instead the lowest test and quiz score will be dropped.   


No teaching style is set in stone.  Every class is different, and, depending on their abilities, I 


might need to adjust to the students.  I will adapt to what the students need and how they 


learn and what works.  I will be available for questions during office hours and before and 


after class.   I realize, I cannot make students come to me for help, but I can and will be 


available if they need assistance.  I will be approachable, and I will learn their names and a 


little of their background. 


For me, a teacher is respectful, understanding, approachable, and supportive. The 


way I interact with students demonstrates my respect for them.  
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Summary 


Francine River’s Book One of Marta’s Legacy (2010a) begins in 1901 in the country of 


Switzerland (p. 3). Her Mother’s Hope basis its storyline on Marta Schneider, who is twelve-


years-old with an older brother and younger sister as the story starts to unfold. Her father is a 


controlling, abusive man, and her mother is a kind woman who loves the Lord (Rivers, 2010a). 


Elise, Marta’s younger sister, is a weak girl who depends greatly on their mother. Marta is 


known as the ugly child and is sent to school to be a maid after being forced by her father to 


leave school at age twelve (Rivers, 2010a, p. 27). After six months of training, Marta goes to 


work near home and sends all her money to her family. She rarely goes home, but an event 


happens that shapes her future: her sister is raped, and Marta, after rescuing her sister, leaves 


home permanently. Soon after, her mother dies of sickness, and her sister commits suicide after 


she realizes she is pregnant (Rivers, 2010a). Marta goes to the grave with this secret, but it 


affects her own family for generations. 


 Marta fuels her ambition by going to work and eventually owning her own 


boardinghouse (Rivers, 2010a). After Niclas Waltert stays there one night, they marry three 


months later (Rivers, 2010a, p. 133). A year later, they realize Marta is pregnant and Niclas loses 


his job on the same day (Rivers, 2010a, p. 135). He decides to move to another province in 


Canada, which would make Marta give up her boardinghouse, something dear to her heart 


because she worked so hard for it. She refuses, and he leaves her behind (Rivers, 2010a, p. 138). 


Once she has their son, Bernhard, she follows Niclas (Rivers, 2010a, p. 145), but his continual 


actions of making decisions without Marta’s input will affect their marriage for decades. 


 Marta gives birth to a young girl, Hildemara, who reminds her of Elise, her sister who 


committed suicide years before (Rivers, 2010a, p. 162). She vows to never cripple her the way 


Comment [K1]: Great summary and the hint of 
what’s to come in the paper 
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her mother crippled Elise. Over the next decade, they end up having four children, one boy and 


three girls. Marta and Niclas struggle financially, which she believes is due to the fact that he 


does not consult her in any major decisions. It is a regular argument between the two, leading to 


conflict within the entire family system. While Marta has genuine but somewhat cold 


relationships with her other children, she pushes Hildemara to make sure her oldest daughter 


does not become Elise. The entire family is aware of the unfair treatment, and it greatly impacts 


the family system. However, Marta believes in is for Hildie’s own good. Sadly, the one time 


Hildie does stand up to her mother, Marta slaps her across the face (Rivers, 2010a, p. 249).  


 Marta forces education and ambition on her children because it was taken away from her 


as a child. She sends three children to college but refuses to pay for Hildemara’s schooling 


because it will be, in her eyes, a lifetime of servitude (Rivers, 2010a). Marta loves through 


action, leading Hildie to believe that her mother does not care for her the way she does the other 


three. Hildemara goes to nursing school and meets her future husband, Trip (Rivers, 2010a). 


While they date, Niclas is diagnosed with cancer, and Marta calls Hildie to come home and take 


care of him. Niclas dies soon after, breaking Marta’s heart, and Hildemara marries Trip soon 


after (Rivers, 2010a). As the book nears towards the end, Hildemara is fighting her second wave 


of tuberculosis and refuses to ask Marta for help in taking care of her two children, Charlie and 


Carolyn. For the last time, the point of view switches back over to Marta from Hildemara and 


shows the readers Marta’s reflection of her entire life (Rivers, 2010a). She still believes she did 


right by Hildie until Trip, Hildie’s husband, gives her a phone call. Trip asks for her help, and 


when she refuses, Trip says, “Hildie says you wouldn’t help her” (Rivers, 2010a, p. 475). She 


realizes the damage and the book ends with Marta writing to her best friend. The last line of the 


book is “God willing, I will win back my daughter” (Rivers, 2010a, p. 483). Her Mother’s Hope 
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is relevant to families because it focuses on generational sin being passed down for decades. It 


thoroughly represents transitions, first-order tasks, the issue of power, family of origin, and many 


other concepts. 


Primary Theoretical Concepts  


Family Interaction: A Multigenerational Developmental Perspective discusses two 


primary structural components of any family system: composition and organization (Anderson & 


Sabatelli, 2010, p. 6). The family composition when the book starts out consists of Marta, her 


brother, her father, her mother, and her sister (Rivers, 2010a). However, the main family 


composition that the novel focuses on consists of Marta, Niclas, and their four children: 


Bernhard, Hildemara, Clotilde, and Rikka. Families also consist of different ways to organize 


how tasks get done and specify the roles that one has; one method is through smaller units or 


subsystems, which “together compose the larger family system” (Anderson & Sabatelli, 2010, p. 


8). Niclas and Marta make up the marital and parental subsystems. The sibling subsystem 


consists of the four children (Rivers, 2010a). Marta and Niclas parental subsystem holds the 


control and power over the sibling subsystem. These subsystems deeply influence one another, 


representing a family system’s interdependence (Anderson & Sabatell, 2010, p. 9) 


 In order for Marta’s family to function, it must complete many demands and tasks 


through strategies, or “the methods and procedures used within a family to accomplish its tasks” 


(Anderson & Sabatelli, 2010, p. 10) A huge focus of the book is the chores in and outside of the 


house. Marta works inside the home and Niclas does the work outside since he is a farmer 


(Rivers, 2010a). Specifically, the family’s strategies are ruled by the gender of each family 


member. Females strictly work inside the home, and males work outside of the home. When the 


issue arises and Marta expects the son to help around the house, Niclas absolutely refuses. Niclas 
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tells Marta, “My son is not doing housework! You leave Bernhard to me. Do what you want with 


the girls” (Rivers, 2010a, p. 233). This fixed strategy is called a rule; rules are “recurring patterns 


of interaction that define the limits of acceptable and appropriate behavior in the family” 


(Anderson & Sabatell, 2010a, p. 10). To Niclas, it is not acceptable for his son to do housework. 


Transitions 


Because this book covers fifty years, there are many transitions that take place within 


Marta’s family. Pushed into adulthood early, Marta, as a twelve-year-old, she dives into her first 


full-time job. At fourteen, she is sent away from home to live on her own at a school that trains 


girls how to become a maid (Rivers, 2010a, p. 27). She does extremely well for the few years she 


works away from home, showing her drive for independence. After a family tragedy where her 


sister is raped due to her father’s need for money, Marta receives her mother’s blessing and 


leaves (Rivers, 2010a, p. 46). She makes it clear she never plans on coming back. On her own at 


fifteen, Marta indicates in certain ways that she individuated well, or sees herself “as separate 


and distinct within the relational context” (Anderson & Sabatelli, 2010, p. 93), from the family. 


To some degree, she has achieved psychological autonomy; she takes control of her own life and 


makes her own decisions. She feels “free to act without worrying about what [her] family will 


say or think” (Anderson & Sabatelli, 2010, p. 95). However, she is not able to remain intimately 


connected with her family and struggles to do so with others outside the family. “One important 


indicator of individuation is the degree to which young adults are emotionally dependent on or 


emotionally reactive the family” (Anderson & Sabatelli, 2010, p. 95). Marta does not show 


emotional dependence, but she shows emotional reactivity, which is “the degree of conflictual 


feelings, including excessive guilt, anxiety, mistrust, resentment, and anger, toward one’s 


parents” (Anderson & Sabatelli, 2010, p. 95). During her time away from home, Marta receives 
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news of her mother’s sickness, sister’s pregnancy, and sister’s suicide (Rivers, 2010a). 


Throughout each of these terrible situations, Marta never fails to feel guilty and resentful. Marta 


shows her individuation through her functional and financial autonomy. Even though she 


struggles at times to make ends meet, she functions without her family. From the time she leaves 


home, she works and makes her own living, relying on her family for nothing (Rivers, 2010a).  


In 1913, Marta Schneider, age twenty-four, marries Niclas Waltert, age thirty-seven 


(Rivers, 2010a, p. 133). However, he reader does not receive any other information about their 


transition into married life. After they marry, Marta’s point of view immediately switches to a 


year after their marriage when Niclas loses his job and she finds out she is pregnant at the same 


time (Rivers, 2010a, p. 135). Marta and Niclas end up having four young children, making the 


transition into parenthood busy and full of negotiating. Their family identity is heavily 


influenced by Marta’s childhood. Parents who had negative experiences as a child are “more 


likely to either perpetuate these themes in their own families or to become highly invested (at 


least consciously) in ensuring that their own children do not experience a similar fate” (Anderson 


& Sabatelli, 2010, p. 202). Marta has a very clear and defined view of Hildemara. She gave 


Hildie a strong name with the hope that “she’ll grow into it” (Rivers, 2010a, p. 162). While 


Marta’s attempts ends up causing her oldest daughter years of pain, she clearly does not want her 


children to be stripped of education, independence, and a bright future (Rivers, 2010a). All of her 


decisions regarding her children support this idea of not wanting them to “experience a similar 


fate” (Anderson & Sabatelli, 2010, p. 202). She instills in them a work ethic and drive while also 


doing her best to provide them with means to attain their goals. Education is part of the family 


identity and greatly affects how the family system operates. 
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Both Niclas and Marta work on developing their parental identities during this time. 


Since Niclas works at home as a farmer and Marta is a homemaker, they are both involved in 


their children’s lives (Rivers, 2010a). However, Niclas is the more encouraging, emotionally 


supportive parent while Marta is the one who shows her love through actions. The financial 


resources available to them are scarce, clearly affecting their parental identity as the textbook 


states (Anderson & Sabatelli, 2010, p. 202). The family system is greatly affected by the number 


of young children because they spread their resources. Many instances show the couple making 


time for intimacy, giving evidence of focus on the marital subsystem. Niclas and Marta clearly 


made the marital subsystem, although tense much of the time, a priority (Rivers, 2010a). The 


children change Marta and Niclas’ lives, but they do their best to adjust to the transition. 


The family faces another transition as all four children are launched into adulthood. 


However, at this point in the novel, the author changes the point of view of the oldest daughter, 


Hildemara (Rivers, 2010a). Because Marta refuses to see her daughter be a nurse, which she 


believes “isn’t any better than a servant” (Rivers, 2010a, p. 300), Hildemara must send herself to 


nursing school. She does have individuation issues during those years of savings with her 


mother, Marta. Hildemara screaming, “You let Cloe and Rikka dream their dreams, but I haven’t 


the right, have I, Mama? No matter how hard I try, I’m never going to come up to your 


expectations” (Rivers, 2010a, p. 314), shows their struggle to find common ground while Hildie 


launches into adulthood. Exactly like her mother, Hildie is extremely functionally and financially 


autonomous. However, she is emotionally reactive to her family and is not psychologically 


autonomous from her family. She still makes decisions desiring her mother’s approval (Rivers, 


2010a). Each transition the family experiences greatly affects the family system. 


First-Order Tasks  
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Because of Marta’s abusive childhood, she does not allow Niclas to be the one to regulate 


all the first order tasks. She is influential as she frames the family and children’s identity. As a 


family, Marta encourages autonomy in all of her children (Rivers, 2010a). Because of her 


difficult childhood, education is essential to each of her children’s identity. For example, Bernie 


attends college after receiving honors in high school (Anderson & Sabatelli, 2010, p. 307). Marta 


encourages both Rikka and Clotilde to follow their passions; she sends both of them to school for 


their artistic abilities (Rivers, 2010a, p. 309). However, she is unhappy with Hildemara’s choice 


to go to nursing school because she does not want any of her children being servants the rest of 


her life (Rivers, 2010a, p. 301). Marta tells her, “If you want to go to nurses’ training, you had 


better find work and start saving your money because I’m not paying for it” (Rivers, 2010a, p. 


301). Still, she is happy her daughter has a passion; she refers back to her mother’s endearing 


term for autonomy when she tells her, “You’ll fly out of the here soon” (Rivers, 2010a, p. 303). 


The autonomy is accepted as long as it does not mean her children will be servants. Even then, 


she does not forbid Hildie from going to nursing school; she simply will not help (Rivers, 


2010a). Education is part of the identity that Marta instills in all of her children.  


 Part of Marta’s identity is the homemaker. Niclas is the farmer who works outside all 


day. He believes that a “man is supposed to support his wife!” (Rivers, 2010a, p. 135). She is the 


one to do “the washing, the cooking, the sewing” and he even becomes upset when she finds 


work without consulting him (Rivers, 2010a, p. 233). Interestingly enough, he believes he has 


the right to make decisions without consulting her, but because she is his wife, he believes she 


needs to make decisions with him (Rivers, 2010a). Marta believes it is good for the children to 


help around the house and wants to use both the girls and their son. Niclas makes it clear that his 


son will not do housework; he tells Marta “do what you want with the girls” (Rivers, 2010a, p. 
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233). The identity of his children is decided by their sex. In order for this conflict to be managed 


effectively, both must perceive their identity roles as fair (Anderson & Sabatelli, 2010, p. 177). 


Since they never reach that point, it is a continual issue. 


 For Marta and her family, external boundaries are fairly open. The children are allowed 


to have guests over (Rivers, 2010a). Overall, the family has a great amount of permeability, “the 


degree to which the family’s boundaries are open or closed” (Rivers, 2010a, p. 25). The family 


ventures out when the children go to school or when Marta visits neighbors, a hobby she does 


regularly. Marta also opens her home as summer camp for boys in surrounding neighborhoods 


(Rivers, 2010a). The internal boundaries within the family are clear as well. While Marta and 


Niclas are involved in their children’s day-to-day lives, they allow a great amount of autonomy 


and individuality. They have clear boundaries with Bernhard, Clotilde, and Rikka. However, 


Marta has an extremely rigid boundary with Hildemara. The intense relationship between 


Hildemara and Marta represent a tense and, even sometimes, an over involved, boundary. Marta 


is desperate to make sure her daughter does not become a servant to others (Rivers, 2010a). 


 Like many family members, Marta struggles with the first order task of emotional 


management. Marta and Niclas handle conflict passionately with heated arguments and 


sometimes making harsh comments against one another (Rivers, 2010a). When the point of view 


shifts to Hildemara, the reader can see that the children often hear the parents’ conflict. Marta 


supports and loves all of her children. However, Hildemara does not view it exactly the same 


way (Rivers, 2010a). Marta pushes her the way she does not the other three because she thinks 


Hildie needs it; she believes she is doing what is best for her eldest daughter. Hildemara believes 


she does this because she loves the other three the more (Rivers, 2010a). Their communication is 


unclear and does not provide Hildie with a warm, nurturing environment, which is a determinant 


Comment [K12]: I just thought – “how much of 
this history, present, future did the author think 
about when writing this story?” 







HER MOTHER’S HOPE  10 


of successful strategies for emotional conflict (Anderson & Sabatelli, 2010, p. 33). Her issues 


with her mother cripple her for the rest of her life, which is shown in the next part of the series. 


 Maintenance tasks are divided between the males and females in Marta’s household. 


Marta and the girls do the housework while Niclas and Bernhard do the farm work outside 


(Rivers, 2010a). One’s sex is the negotiator of maintenance tasks. As mentioned previously, it 


does become an issue when Marta starts to work outside the home and wants Bernhard to help 


around the house. It is clear the Niclas considers household work to be women’s work (Rivers, 


2010a). As the girls age, maintenance tasks become even more divided amongst the girls. Marta 


sees that Rikka and Clotilde know what they want to do with their lives, and until Hildemara 


figures out her life, she will continue to serve around the house (Rivers, 2010a). For summers, 


Marta works Hildemara daily to try and strengthen her daughter; she wants her eldest daughter to 


fight back and stop serving. There is a strict line between household and outside chores in their 


family. The monetary resources do not have such a strict line because Niclas makes a couple 


mistakes monetarily without consulting Marta. Therefore, the resources and power associated 


with money are never quite defined in their family.  


ABC-X Model  


A consistent stressor that Marta’s family encounters during the early years of the 


children’s lives is Niclas’ losing and searching for a job. In the ABC-X model, the stressor (A), 


existing resources (B), and perception of the stressor (C) all lead up to the crisis (X) over time 


(McCubbin & Patterson, 1983a). The stressor, A, is Niclas’ struggle to provide shelter for his 


family. Niclas takes the family to California, despite Marta’s angry protests (Rivers, 2010a, p. 


175). Because they are in a new city, Niclas does not have a job, so the family lives in a tent 


(Rivers, 2010a, p. 187). When Niclas does find work, it is for an old woman who takes 
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advantage of them (Rivers, 2010a, p. 207), causing years of tension between the couple as Niclas 


makes decisions without consulting Marta. Years later, a friend’s home burns down, and Marta 


goes on about how the family will be fine in a couple months because “they won’t lower 


themselves to living in a tent and then slaving for some lazy window” (Rivers, 2010a, p. 249), 


clearly insulting Niclas’ inability to provide for his family years before that. Their existing 


resources, B, include Marta’s money she still owns, but refuses to use, from her boardinghouse. 


However, they have no other support due to lack of external families (Rivers, 2010a). Because of 


this, Marta’s perception, C, of the stressor is extremely negative, especially because she hates 


that Niclas made decisions without her input. Finally, the tensions becomes too much after years 


of conflict. Niclas leaves the room, and the children rush to defend their papa. Hildemara even 


stands up for Niclas, and Marta “slapped her across the face” (Rivers, 2010a, p. 249). This 


episode represents the crisis, X, that A, B, and C led to.  


Power and Authority 


There is a definite parental hierarchy existing in Marta’s family. The four children are 


below the parental subsystem; there is never any discrepancy in this arrangement. However, 


there is constant struggle between the power and authority of husband and wife. The first 


instance begins when Niclas loses his job a year after their marriage. A day later, he decides to 


move them both to Manitoba, Canada; however, he does not consult her in the decision (Rivers, 


2010a, p. 136). His reasoning is “as long as we remain in this house, you won’t see me as the 


head of this family” (Rivers, 2010a, p. 136). If they move, she will have to sell her 


boardinghouse and travel while she is pregnant. When she questions, all he says is “you’re my 


wife” (Rivers, 2010a, p. 136). In his mind, she is to obey and follow him wherever he leads, 


whether or not she leaves anything behind. He leaves her behind for work. After much 
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contemplation, Marta follows him to Manitoba, selling her boardinghouse for profit because “she 


was his wife and belonged at his side” (Rivers, 2010a, p. 146-147).  


 As the years pass, she tries to help him make decisions about their money and living 


situation, but he decides to go to California without consulting her and their, now, three children 


(Rivers, 2010a). He believes, as the head of the household, that he has a right to do so, even 


though he was wrong and cheated by his employer previously. Her response is, “I left [her 


childhood home] because I wanted to make my own choices!” to which he says, “You chose me” 


(Rivers, 2010a, p. 171). To him, a wife chooses a husband and follows wherever he leads. 


Despite her arguments, they left for California (Rivers, 2010a, p. 175). This situation occurs two 


more times, and it is a continuous fight for authority and power between the two.  


 Analyzing this issue from the Family Systems Perspective, Marta and Niclas have 


differing role expectations, which are “expectations that people bring into relationships regarding 


how role tasks should be either allocated or executed” (Anderson & Sabatelli, 2010, p. 198). He 


believes her role as the wife is to follow and his role as the husband is to lead. Marta views 


having control as beneficial. Because of this, she does not think equity exists. “Relationships are 


experienced as inequitable when one partner derives greater benefits from the relationship than 


the other” (Anderson & Sabatelli, 2010, p. 198). She sees Niclas as the one with the power and 


authority. He even makes the comment “I could take it, Marta. What’s yours became mine when 


we married” (Rivers, 2010a, p. 193). Her childhood history tells her that the one with the 


resources has the most power, and Marta wants to keep that money to herself.  


Influence of Family of Origin 


Marta’s issues are evidence that “unresolved issues within the family of origin interfere 


not only with children’s current adjustment but also with their ability to enter adult roles and 
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relationships successfully later in life” (Anderson & Sabatelli, 2010, p. 62). Marta’s identity as 


the ugly, ambitious child who craves education drives her to enforce a certain identity on her 


children. Education and ambition is deeply woven into each of her children’s identities because 


she wants them to have the opportunity she never did (Rivers, 2010a). Marta also fears 


Hildemara will develop a dependence on her, just as Elise’s identity is one of dependence on 


their mother. Therefore, Marta goes to the extreme to make sure her daughter, Hildemara, never 


grows dependent on her (Rivers, 2010a). Marta sees her mother’s identity as being a servant and 


submissive without any control, which is why she struggles so much with being a housewife for 


the rest of her life. She wants to be involved in all decisions so that she is not completely 


controlled by Niclas (Rivers, 2010a). The first order task of identity is so influential to Marta’s 


own family because she strives to never allow her and her children to identify with any identities 


from her family of origin. 


 Marta and her mother complete the maintenance tasks, but her father controls the 


resources, money, and time. However, she does not view him “as having the legitimate right to 


do so… Authority is the legitimate use of power, whereas control and domination are the 


nonlegitimate uses of power” (Anderson & Sabatelli, 2010, p. 31). To Martha, her father has no 


authority because of his cruelty and lack of time in the tasks that help the family. Therefore, 


Marta wants to be completely involved in making decisions that affect her and her children. The 


constant power struggle between Marta and Niclas regarding money roots from her family of 


origin and her fear of becoming Niclas’ servant.  


 Marta manages the emotional climate of the family more like her father than she would 


like to admit. Even Marta’s mother tells her that she is more like her father than her mother 


(Rivers, 2010a, p. 46). Her father’s yelling and desire to control deeply affects his family’s 
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emotions and development as a unit. However, Marta’s desire to be unlike him and her mother 


ends with her reflecting that part of her father. She ends up only harming her family in the 


process (Rivers, 2010a). Her family of origin’s poor emotional management skills carry over into 


her own family and reflect her handling of her children and husband. 


 Marta watches as the boundaries her mother has with Elise cripples her sister (Rivers, 


2010, p. 44). She tells her mother many times, “You’ve crippled her. She can’t even defend 


herself!” (Rivers, 2010a, p. 60). Marta’s mother has an enmeshed, overinvolved boundary with 


her youngest daughter, Elise. The younger sister is dependent on the mother and ends up 


committing suicide. Marta promises to never cripple her children and goes to great lengths to 


establish firm boundaries even throughout her children’s younger years (Rivers, 2010a). Desiring 


independent, ambitious children, Marta refuses to let Hildemara stay close to her and ends up 


doing more damage than good. While Marta’s mother’s words telling her to “fly” are meant to 


encourage, she mistakenly uses it to harm her oldest daughter (Rivers, 2010a).  


Author’s Representation of the Family  


Marta’s Legacy is a Christian fiction novel and is written to show how struggles in one 


family can affect the family for generations. I believe the author’s representation of the family is 


real and authentic. While there are definite gender stereotypes, it also shows that both the 


husband and wife struggle with the strict guidelines they make. The book shows families as 


being able to love, struggle, and survive all at the same time. The family represents a Christian 


family who loves the Lord and still struggles to trust and follow Him in each step of the day. The 


story is real, and because of the many hardships the family faces, many readers can relate to the 


representation Francine River’s makes of the families.  
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 Francine Rivers’ main issue in this book is the concept of generational sin. There is a 


reason why I hold this book close to my heart: it represents my view of the family and tugs at my 


beliefs that families are the foundation of every person’s life. Marta and Hildemara are deeply 


affected by the families from which they come. This continues to be proved true in the next saga 


with Carolyn and May Flower Dawn. I have watched generational struggles in my family and 


know it will continue to be passed on unless my sister and I decide to change it. The issue 


Francine Rivers presents in Her Mother’s Hope confirms my perspective of the family.  


 The second and last book in the series, Her Daughter’s Dream, shows the next two 


generations struggling with Marta’s family of origin’s mistakes (Rivers, 2010b). The Family 


Systems Perspective holds that the family of origin greatly affects an individual as he or she 


moves in adulthood, marriage, and parenthood (Anderson & Sabatelli, 2010). Hildemara’s 


identity as an adult is deeply interwoven with her identity as Marta’s little girl. The issues travel 


to Hildemara’s daughter, Carolyn, and then Carolyn’s daughter, May Flower Dawn (Rivers, 


2010b). “The kinds of parenting and child-rearing themes that the family establishes are heavily 


influenced by the themes and legacies each parent experiences in his or her own family of 


origin” (Anderson & Sabatelli, 2010, p. 201). Hildie’s daughter, Carolyn, does not individuate 


well from her family. Hildemara brings up many times in the second book that she still believes 


Marta does not love her. Sadly, Hildemara and Marta do not speak (Rivers, 2010b, p. 490). As 


May Flower Dawn grows up, she realizes that years and years of conflict has torn her family 


apart. Once she is pregnant, she breaks down the walls and forces her mother and grandmother to 


communicate (Rivers, 2010b). Communication, an essential part to any family system, is finally 


had and wounds begin to heal (Rivers, 2010b, p. 528). This novel dives into many issues that 


families experience and that the Family System Perspective discusses.  
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Research Methods (Fall 2011) 


Dr. Ganem was one of the best professors I have ever had. This course could have been SO dry, but she made 
the classes and activities interesting… It is apparent that she is prepared and concerned for her students. She 
is empathetic and encouraging, and the amount of material I learned was unbelievable. 


Teacher had great knowledge of the material that was taught in this course. She was very helpful to people 
who needed any kind of help, in her class or another involving research. She always makes sure students 
understand the concepts and makes learning in this class interesting and fun. 


Best instructor I have had at UGA. So passionate about her work! She was a fair and wonderful teacher who 
truly wants her students to learn useful skills from her courses. 


Research Methods (Fall 2012) 


As always Dr. Ganem proved why she is one of the best instructors in this department, if not the entire 
University system. She does every possible thing she can to help her students, and shows that she really 
cares. Never have I met a single teacher who I have more respect for. 


This was a difficult course but Dr. Ganem made the material very accessible. The online videos really helped 
me work independently and if I was still confused, she was available to meet with me.  


Best teacher in the Sociology department. 


Research Methods (Spring 2013 – Short Session) 


The class was very well set up…  I liked how we worked backwards, having hard material in the beginning. Dr. 
Ganem always offered help when we needed it and set us up for success. 


Dr. Ganem is by far one of the greatest professors here at the University of Georgia. Incredible amount of 
insight, wisdom and experience. Class is structured and organized and expectations are clear and reasonable.  


I believe that Dr. Ganem is a wonderful professor. Her classes challenge you to think and I love it.  


Introductory Sociology (Spring 2012) 


Dr. Ganem is an excellent teacher. Her devotion and excitement to sociology and her students is unlike any 
teacher I’ve had in college. She is very relatable and flexible with her teaching plan and not only teaches to 
the core curriculum but includes current and controversial topics in her class. A+++! 


One of the best teachers I have had during my entire 4 years here at UGA. She is completely inspiring and her 
extreme interest in the subject helped students become interested. All of the assignments have a defined 
purpose and her lectures were a good balance of teaching and discussion. Perfect. 







------------------------------------- 
Student Comments - Page 2 


Absolutely a wonderful teacher! Her energy and enthusiasm for the course made for a comfortable friendly 
class environment that promoted discussion and peer interaction. She is an amazing professor that made me 
love this course. 


Juvenile Delinquency (Fall 2011) 


Dr. Ganem was an amazing teacher. Not only is she an extremely caring person in that she wants the best for 
all her students, she is also an extremely knowledgeable professor in juvenile delinquency. I really looked 
forward to coming to this class. She is by far my best teacher this semester if not my best teacher throughout 
my whole UGA career. 


AWESOME professor! Really smart, can articulate many topics and examples. Quite organized, very well 
rounded… Great teaching style, wish you taught more courses for my major! 


I enjoyed this course because I learned a lot material, and the presentation of the material was done through 
several forms, including lectures, videos, and guest speakers, which enhanced my learning. 


Juvenile Delinquency (Spring 2012) 


Perhaps one of the most intelligent and caring professors on this staff. At all times showed expansive 
knowledge of the topics and course work that was covered, and more importantly was able to articulate it in 
a stimulating and interesting way. Always showed utmost concern for her students and gave the impression 
that she truly cared about each student as an individual. 


Dr. Ganem exceeds the expectations of a university professor. The course could not have been better. 


By far the best professor I’ve ever had. She incorporates so many different teaching strategies that you never 
get bored or lose focus. A+! 


Juvenile Delinquency (Fall 2012) 


This class made me think about issues I had not previously considered, and I was able to see both sides to 
debates. If every course was like Dr. Ganem’s, I would be excited to go to class every day. 


This is a life changing course. 


You are a breath of fresh air and are an excellent professor. You organized the class so well that it was not 
overwhelming. I really enjoyed this class and having you as a teacher! 


Juvenile Delinquency (Summer 2013 – Short Session) 


She wants the best for her students. She is GREAT at breaking down material for people who learn 
differently. One of my favorite professors by far. 


The professor expanded my knowledge on the subject matter and opened my eyes to think rationally and 
gave me an idea of what I want to do in life. 


The open discussion in her class made class interesting. Her teaching style was great! 
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Spring 


2014 


Instructor:  Melissa Scott Kozak, PhD 
CFLE, Provisional 


Office:  Dawson 103A 
Phone:  706-542-6873 
E-mail:  mskozak@uga.edu 
Office hours:  Walk-in hours: M: 10-12, T: 2-4 


If these times are not possible for you, please email to make an appointment. 


 
This syllabus is a contract between the instructor and students. I have carefully thought about the policies and 
assignments for this course. I strive to encourage a culture of positivity in the classroom, so please be mindful of your 
discussions and thoughts while present. 


 


MEETING TIME 
T/TH 9:30-10:45 


MEETING PLACE 
POULTRY SCIENCE 319 


THINGS TO KNOW 


REQUIRED 
RESOURCES 


TECHNOLOGY: 
This course will use eLCnew: https://uga.view.usg.edu/ 
You will be responsible for checking eLCnew daily for announcements and/or mail. 
 
REQUIRED TEXT: 
Anderson, S. A. & Sabatelli, R. M. (2010). Family Interaction: A  
     Multigenerational Developmental Perspective, 5th Ed. Boston: Allyn and        
    Bacon. 
 
NOTE: Use earlier versions at your own risk. 
 
RECOMMENDED TEXT: 
American Psychological Association (2009). Publication manual of the  
     American Psychological Association, 6th ed. New York: American  
     Psychological Association. 
 
Additional required readings are in the syllabus class schedule. Use the posted Supplemental 
Reading List to find the full citation for each article. You will be responsible for navigating the 
UGA Library site to find and download each article. 
 
The materials used in this course are for the sole use of students enrolled in HDFS 3920. Texts, 
articles, or assignments associated with this course may not be used for other purposes or 
disseminated.   


COURSE POLICIES 


 


 Have high expectations for your performance – I do! 


 Please read the syllabus and ask questions in class so everyone can hear the answer. 


 Read assigned material before class.  


 Be an active participant in class. Although some classes may be more lecture than 
others, being an active participant means that you stay alert, listen, and take notes. 


 Ask questions! Visit me in my office to discuss course issues or success. I am here to 
help and support students in accomplishing their goals for this course. 


 Please upload an image to eLCNew. 


 You may communicate with me through email, office hours, or office phone. Please 
do not send email through eLCNew. 



https://uga.view.usg.edu/





 


 When sending emails, please put HDFS 3920 in the subject line. 


 Please allow at least 24 hours (weekday) and 48 hours (weekend) for an email 
response from me. It is to your benefit to manage your time effectively so you do not 
email a question concerning an assignment that it is due less than 24-48 hours from 
the time of your email. 


 Please have an efficient backup system of your computer and files. Unfortunately, 
computers do crash and files are lost – but if you have them stored somewhere else, 
you will avoid any stress when a final paper miraculously disappears. You have file 
storage through UGA Mail, but may also choose to use Google Drive or Dropbox.  


OBJECTIVES 


 
This is an advanced study of family issues over the lifespan with an emphasis on family 
research and theory, transitions in families, and intergenerational issues.  In addition, we will 
consider the effects of social issues on the American family.   


Departmental Objectives Course Objectives 


1. Students will be able to 
integrate and apply theory 
and research to the 
understanding of HDFS by 


Identifying appropriate 


theory for individual, 


family and community 


interaction and/or 


development 


1. We will examine 
major theoretical 
approaches to the 
study of families. 


 
Identifying and 


applying theoretical 


bases to empirical 


literature 


2. Students will be able to 
demonstrate and 
disseminate knowledge 
about social, cognitive, 
psychological, 
physiological, and 
emotional development as 
it relates to optimal 
individual and family 
function throughout the 
lifespan by 


Apply the ecological 
perspective 


2. We will identify 
adaptations in 
family structure 
and interactional 
patterns during 
family transition. 


3. We will gain an 
understanding of 
intergenerational 
family dynamics. 


3. How to critically and 
scientifically identify and 
evaluate the changing 
social environment. 


How to disseminate 
this information and 
produce high quality 
written presentations. 


4. We will explore 
the impact of 
various social 
issues on 
American families. 


5. We will consider 
the diversity 
within and 
between families. 


Pre-requisites: HDFS 2100: Development within the Family 
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RESPECT 


Mindfulness: Please be mindful of why you are here. Be respectful of yourself, me, and your 
peers. If you want to “do you own thing” i.e. read a book or work on another class, please 
leave the room. You may not realize it, but your actions affect me and those around you.  
 
Expectations: In this class, everyone is expected to put forth their best effort to create a safe 
learning environment and maximize knowledge gain. You may find that some topics stir up 
emotions. Please be respectful of others during class and be accountable for your actions and 
reactions. Our classroom is a safe space, so what is said in this environment is confidential. In 
addition, it is important to be respectful of your colleagues and instructors. If you cannot say 
something nice, please keep it to yourself. 
 
Timeliness: Class will begin and end on time. Students are expected to arrive on time and 
remain for the entire period.  
 
Seating: Please sit at the front of the room. Think about the message you are sending me, and 
the mindset you are cultivating for yourself, when you sit in the back of the room, or purposely 
near friends. If you were the first employee to arrive and you sat at the back of a meeting 
room, what does that say about your commitment? In the classroom, what does this say about 
your commitment to learning? 
 
Presentation of Self: Here is something to think about: how do you prepare yourself for the 
day? If you attend class in clothing that makes you feel like staying in bed, you will cultivate a 
sense of inattentiveness throughout the day. However, if you leave for class in clothing that 
makes you feel like conquering the day, you will likely continue to feel that way in class and are 
also likely to be awake and attentive - just food for thought. 


ELECTRONIC 
DEVICES 


 
Cell Phone Policy: When you enter the classroom, your cell phone should not be visible. Please 
silence them (yes, we can still hear it vibrate).  Watching someone texting during class is 
disruptive to me and your peers! I am certain that you can go between breaks without texting 
someone or using your smartphone. If you can’t resist temptation, put your phone away at the 
beginning of class and leave it there until class is dismissed. I will say something if I see phones 
out. If there truly is an emergency, speak to me before class or LEAVE the room to answer. 
 
Laptop computers may be used in the class, BUT if misuse is noticed, the privilege will be 
taken away. If you choose to use a computer, please sit in the back of the room so you do not 
disrupt others. The temptation is high to become distracted by your electronic device. Be 
mindful of this and perhaps turn off your Wi-Fi to lessen the possibility of distraction. 
 
Recording Devices may not be used unless you have my expressed written approval. 
 
*Note: If your cell-phone rings (or vibrates) during class or you’re misusing technology, you 


may choose to do one of the following: 


 Share what you are doing 


 Sing a song 


 Dance 


 Share a special talent 
 
 
 
 
 
 







LECTURE NOTES & 
STUDY GUIDES 


 
To maximize your learning, it is important that you develop a system to take notes. Because of 
this, I do not provide lecture notes. I am always willing to meet with you outside of class to 
clarify concepts for you, but if you miss class, ask a classmate before seeking assistance from 
me. You also DO NOT have my permission to use notes from lectures for commercial lecture 
note purposes. 
 
PowerPoint® presentations will, in most cases, not be available on-line.  
 


We will work in-class to address how to take notes and create your own study guides. 


ABSENCE POLICY 


 
Attendance will be taken daily. This is for my records only, as attendance is not required. No 
points will be awarded for your presence in class. It is your responsibility to decide whether or 
not to attend. However, a significant proportion of the learning in this class will occur through 
class discussion and lecture. Therefore, I expect people to come to class prepared and ready 
to contribute to class discussions. 
 
I understand that life happens. If you are going to be absent, please make sure that you ask a 
classmate for notes.  
If you are absent due to a religious observance or university sanctioned activity, you MUST 
notify me 2 weeks in advance of the absence to make-up any in-class knowledge checks. The 
missed assignment must be made up within 1 week of the date the assignment occurred. 
 
If you miss class for any other reason, you will not be able to make-up in-class assignments 
that may be offered. 
 
Extra credit, if offered, cannot be made-up for any reason.  
 


LEARNING OPPORTUNITIES 
 


OPPORTUNITIES TO 
SHARE 


INFORMATION 


 
It is important to be actively involved in class and the material. Use the eLCnew discussion 
page to post questions and/or comments about course material. 
 
I encourage you to post questions about course material, as well as new insights. The 
purpose is to demonstrate higher order thinking skills and connect new content to class 
material. You will put yourself into groups during class to share your insights on readings 
throughout the semester.  I will create group discussion boards in eLCNew for you to continue 
your discussions outside of class. Please adhere to academic honesty policies at all times and 
be mindful of what you share. 
 
Something to help:  


 What assumptions do the text/articles make? 


 What challenged you? 


 What was a new idea? 


 Did you change your mind about something? 


 Did you confirm something? 


 Did you make a connection? (i.e. news, popular media, articles, classes) 


 Make your own exam questions. 


 What questions do you still have? 
 
New insights: Post videos, news articles, or empirical articles that relate to course material. 
Please email me by 1/21 at 9:30 a.m. stating that you have read and understand the syllabus. 
This will be worth 2 points of extra credit. This is not the same as completing the syllabus 
agreement. 
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IN-CLASS 
OPPORTUNITIES 


 
Knowledge Checks (16): Periodically (without notification), I will give assessments that require 
you to demonstrate your comprehension of the material. These may be in various formats, so 
be prepared. I reserve the right to assign knowledge checks beyond the 16 points. If this does 
occur, any points earned will be assessed as bonus. 
 


ELCNEW 
READING QUIZZES 


 


Throughout the semester, you will complete 9 reading quizzes on eLCnew, worth a total of 36 


points (4 each).  Each will be available for one week. Access to each quiz starts a week before 


the designated due date, and access to each quiz will close at 9.30 am on the day of the class 


for which the reading is first due. This is shown on the schedule below.  


  


 


The quizzes will consist of 4 questions and you will have 10 minutes to complete the quiz. Note 


that when you take a quiz you will receive randomly selected questions drawn from a large 


pool. If you are unhappy with your score you may take it again, but you are very unlikely to get 


the same questions. The highest quiz score will be recorded.  NOTE: You must disable any pop-


up blocker on your computer for the quizzes to appear. 


 


This exercise is to ensure that you have sufficient knowledge of class topics to be able to 


contribute to class discussions and gain the maximum learning from the class experience. 


There is significant research that supports student preparedness with reading quizzes, so this 


assignment is backed by research! 


You may discuss readings in groups if you wish, but the quizzes must be your own work. They 


are open book quizzes, but you will only be able to attempt the quiz twice.  


Because the quizzes are open for 1 week, no make-up quizzes will be allowed except in the 
case of a serious illness or emergency. Documentation of such a circumstance must be 
submitted. You will not be able to drop quiz grades. 
 


OUT-OF-CLASS 
ASSIGNMENTS 


 
Students have the option to complete a variety of written assignments. You may select from 
the options below. You may do any combination of these options as long as the total is 100 
points. If you choose a combination that exceeds 100 points, you do so at your own discretion 
as any points above 100 will not be included in your grade. 
 
Current Event News Article Analysis (20 points each): you may do up to 3 
Media Reaction Paper (40 points each): you may do up to 2 
Book Review (80 points): you may do 1 
Research Paper (100 points): you may do 1 
 
*More details, including the rubrics and instructions are provided in the Written Assignments 
module in eLCnew.  
 
All assignments will be submitted through eLCnew assignment drop-box and are due by 9.30, 
class time. It is your responsibility to ensure that all assignments are adequately attached and 
submitted. If you have technical difficulties (only), you may immediately email the assignment, 
with a minimum 1 point deduction.  
 







 
Assignments turned in after the due date will be considered late. There is a 20% point 
reduction for each 24 hour period of time that an assignment is late. However, each person is 
allowed one extension, no questions asked. The terms are as follows: 1) you must inform me 
via email that you require the extension before the assignment is due, 2) you receive 1 week (7 
days including weekends) from the due date to complete the assignment, 3) you forfeit 
written comments on the assignment from the instructor, 4) you consent to an altered 
timeline for the grading and returning of the assignment, and 5) if the assignment is not 
completed within the extension period, a grade of zero will be entered. This policy does not 
apply to exams or quizzes, but only to out-of-class written assignments. *Adapted from Bjorn 
Stillion Southard 
 
 
I am always willing to review assignments if they are turned in at least 1 week in advance of the 
due date. Please take me up on this offer! 
 


EXAMS 


There will be 4 MANDATORY exams (75-100 points each). Multiple choice and written 
response questions will be based on lecture, videos, guests, and the text. We WILL NOT cover 
everything in your textbook, but you are still responsible for knowing the material.  
 
The exams will progressively include less MC and more value in short answer. 


 Exam 1 = 90% multiple choice; 10% short answer (75 points) 
o 50 MC @ 1.35 points; 7.5 SA points 


 Exam 2 = 80% multiple choice; 20% short answer (100 points) 
o 45 MC @ 1.75 points; 20 SA points 


 Exam 3 = 70% multiple choice, 30% short answer (75 points) 
o 40 MC @ 1.3125 points; 22.5 SA points 


 Exam 4 = 60 multiple choice; 40 short answer (100 points) 
o 35 MC @ 1.71 points; 40 SA points 


 
Make-up Exams:  
Make-up exams will only be permitted due to an emergency. If an exam is missed due to a 
medical or family emergency, the student is expected to make every effort to notify the 
instructor prior to the due date via e-mail or phone. Requests for make-up exams are required 
within 24 hours of the original exam administration date and time. Written documents of the 
emergency from a physician, law enforcement officer, or other professional in which an 
explanation is given regarding the seriousness of the issue that prevented the student from 
taking the exam on time is required. Written explanations from family members and friends 
will NOT be accepted. 
 
If you miss an exam due to a reason listed above, you may make it up within 1 week of the 
scheduled date. If an exam is missed for a reason not listed above, you will receive a “0.” In 
some circumstances, determined by the instructor, a student may make up an exam with a 20% 
point reduction – same day only. 
 
The instructor reserves the right to determine the acceptability of an absence and the ability 
to make up an exam. 
 
Accommodations: If you need testing or course accommodations, you must turn in the 
appropriate paperwork within 2 weeks of the scheduled assignment. 
 
Alternative exams will not be administered for any reason. If you need additional support for 
this class (notes or exams), please make an appointment at DRC. 
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GRADING 


 
Questions on Grading and Assignments: Every attempt will be made to fairly and consistently 
evaluate student’s performance on assignments and exams.  
 
There will be no re-do opportunities. If students would like the instructor to reconsider points 
that have been deducted from any assignment or exam, the request must be submitted in 
writing within 1 WEEK from the day the assignment was returned or the grades were posted. 
Students also understand that a request for a re-grade on any assignment means the entire 
assignment is re-graded, so they run the risk of losing points in other areas. The request must 
include the reason why you believe the points should be granted, as well as a full justification 
of your answer using course material. Anything received past 1 week will not be accepted. 
 
Reviewing Past Exams/Assignments: Exams and Assignments are available for your review for 
1 WEEK from the day the assignment was returned or the grades were posted. This means you 
have 1 WEEK to discuss and review the content of the exams. Once the 1 week has past, you 
will not have access to any past exams/assignments.  
*When you review, you will be able to write basic concepts, not questions. These will be 
verified before you can leave the office. 
 
This means that if you have concerns about your grade, you must communicate them to me 
within 1 WEEK. I will not respond to requests at the midterm about assignments graded at the 
beginning of the semester. Likewise, I will not respond to requests at the end of the semester 
about grades assigned at any point earlier in the semester. These policies are in place to 
ensure that you stay on top of your grades throughout the semester. 
 
*All grades will be posted to eLCnew in a timely manner. A total points column will be provided 
from the beginning of the semester, so you will always have the information required to 
understand where you stand in the course. Please keep track of your grades and communicate 
with me in a timely manner. It is your responsibility to check your grades regularly and 
communicate any issues within the 1 week time frame.  
 


Assignment  Points Possible Your Points  Percentage 


Knowledge Checks 16  3% 


Reading Quizzes 36  7% 


Written Assignment (s)  100  20% 


Exam 1 75  15% 


Exam 2 100  20% 


Exam 3 75  15% 


Exam 4  100  20% 


Total  502  100% 


 
 
 
 
 
 
 
 
 
 
 







 
Registrar Grading System noted next to grade, as well as my qualification of A-F 


502 450 A 
90- 100  
Excellent 


Consistently demonstrates comprehension of the material. 


 understands relevant issues and course content very well 


 critical and logical thinking consistently used 


 organizes, analyzes and  synthesizes content 


 disseminates knowledge clearly 


449 400 B 
80-89 
Good 


Demonstrates good comprehension of the material. 


 understands the relevant issues and course content well 


 some original, creative, and/or logical thinking 
demonstrated 


 some synthesis of the material is demonstrated 


 disseminates knowledge clearly, sometimes 
399 349 C 


70-79 
Satisfactory 


Adequate performance with evidence of: 


 understands relevant issues and course content on a basic 
level 


 minimal amount of synthesis occurs – mainly summary 


 a moderate ability to examine the material in a critical and 
analytical manner 


 disseminates knowledge unclearly 
348 299 D 


60-69 
Unsatisfactory 


A barely acceptable performance with evidence of: 


 some familiarity of relevant issues and content 


 attempts to synthesize the material is only partially 
successful 


 a minimal ability to examine the material in a critical and 
analytical manner 


 disseminates knowledge unclearly and without 
understanding 


298 Below F 
0-59 
Failing 


An unacceptable performance 


Adapted from: Berglund, D. (2012). Program planning and evaluation syllabus. Columbus, MS: 


Mississippi University for Women.  


 I adhere to strict cut-offs because rounding is accounted for in the point distribution. 
Please understand that I cannot bump up your grade, even if it is .5 or 1 point away. 


 An assignment offered to one student, must be offered to all students. I am therefore 
unable to create an extra, special, and unique assignment just for you. I try to provide 
many opportunities to earn points in the course. 


 I have found that as human beings, we are all much more likely to say inappropriate or 
disrespectful comments in e-mail, especially in the wee hours of the morning. 
Therefore, I am happy to discuss concerns you have about the course or your grades 
in-person, but please come prepared with all of the information necessary for a 
thoughtful discussion. Utilize the eLCnew grade book and syllabus to help you 
prepare.  


 I am also unable to discuss specific grades through email due to FERPA. 


 You must earn a C in this course if it is a major elective. 
 
Please understand that you are responsible for your performance in this course. Although I do 
develop opportunities for points, it is at your discretion how much work you decide to put 
forth. Therefore, I merely record the points you earn, I do not give them to you.  
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ACADEMIC 
HONESTY 


 
All academic work must meet the standards contained in “A Culture of Honesty.” Students are 
responsible for informing themselves about those standards before performing any academic 
work.  
 
The policy can be found at the following web site: 
http://www.uga.edu/ovpi/honesty/culture_honesty.htm 
 
Examples include: turning in any portion of another person’s work as your own; turning in any 
portion of work you previously submitted for any courses (including this one); working with 
another student on an individual assignment; signing an attendance sheet for someone else; 
giving false information about missing class, assignments, or other required work; providing 
unauthorized assistance to other students.  
 
Please note that if you assist another student in an academically dishonest act, you are in 
violation of the policy. 
 
If you are interested in becoming a student panelist and join the Academic Honesty Council, 
please honesty@uga.edu. The application can be found here: 
http://www.uga.edu/honesty/ahcouncil.htm 
 


OTHER IMPORTANT 
INFORMATION 


 


Withdrawal and incomplete: If you choose to withdraw from this class after drop/add ends 


(after January 10), please understand the following. According to the Registrar, it is at the 


discretion of the instructor to decide to assign a WP. Because of this, I want students to make 


satisfactory progress towards completion in the course to earn this designation. This means 


that at the time of the withdrawal, you must have attempted ALL possible assignments on-


time, as well as been present in class for 90% of the class instruction that has occurred at the 


time of your withdrawal. The instructor reserves the right to determine whether or not you 


meet the criteria for a WP. 


If you do not meet these criteria, you will receive a WF. University policy states that students 


who withdraw after the semester withdrawal deadline (or those who are withdrawn due to 


excessive absences) automatically receive a WF. The exceptions are when the withdrawal is 


recommended by the Office of Student Affairs because of some emergency or health reasons 


that they have verified. The midpoint for fall 2012 is February 27. The withdraw deadline is 


March 20.  


Since you can initiate a withdrawal on-line, be sure you know your progress in the class. 


Remember that a reduction in your course load may affect financial aid eligibility (including 


HOPE) and full-time student status. Also, please note that you can have a maximum of 4 WP’s. 


If you withdrawal from a course after meeting your maximum, you will receive a WF regardless 


of your performance in the course. I encourage you to verify how many you have on file 


before initiating a withdrawal.  


Instructor Initiated Withdrawal: It is at my discretion to decide to withdraw students. For 


example, students may be withdrawn from this course if more than 33% of the class meetings 


are missed. If students regularly are absent and do not attempt to take exams, they will be 


automatically withdrawn. Please review the withdrawal policy here: 



http://www.uga.edu/ovpi/honesty/culture_honesty.htm

mailto:honesty@uga.edu

http://www.uga.edu/honesty/ahcouncil.htm





http://www.reg.uga.edu/faculty-staff-services/student-withdrawal-information 


Occasionally some of the class materials can bring personal issues to the surface for some 
students. If you become distressed, talk to me. Or you may choose to seek assistance from 
one of the following local services: 
 


ASPIRE Clinic      542-4486 


Center for Counseling and Psychological Services    542-2273 


Women’s Clinic (Health Center)       542-8691 


UGA Health Center (STD testing)      542-8690  


Disability Resource Center  542-8719 
 



http://www.reg.uga.edu/faculty-staff-services/student-withdrawal-information
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CLASS SCHEDULE 


The course syllabus is a general plan for the course; deviations announced to the class by 
the instructor may be necessary. 
 
NOTE: A&S IS YOUR TEXTBOOK. You are expected to read the chapters/articles by the date 
they appear on the schedule below. 
 
EXAMPLE QUIZ SCHEDULE: “Quiz 1” on 1/16 means that the quiz opened a week before 
(1/9) and closes at 9.30 a.m. on 1/16. All readings in the same “box” as the quiz will be 
included (noted in quiz description on eLCNew). 
 


DATE TOPICS READING 


Defining Families – Research and Theories of Family Functioning 


1/7 


Introduction & Course Success  


Defining the Family System 
Syllabus 


1/9 Defining the Family System  
A & S 1 
 
Holtzman (2008) 


Week 2 


1/14 Family Strategies A&S 2 


1/16 Family Strategies continued 
Quiz 1 on eLC closes at 9.30 am: content 
from chapter 2 
 


Week 3 


1/21 
 


Models of Family Functioning A&S 3 


1/23 Models of Family Functioning 


A&S 4 
 
Quiz 2 on eLC closes at 9.30 am: content 
from chapter 4 


Week 4 


1/28 Ecological Model Due Date: Current Event #1  


1/30 
Content Wrap-up 
 
4 week feedback 


Quiz 3 on eLC closes at 9.30 am: content is a 
review of all chapters/article 
 
If you are doing the Book Review – book 
must be approved by this date. 
 


Week 5 


2/4 Exam 1 – A&S 1-4 and ALL readings Chapter 5 will not be on the exam  


Transitions into Early Adulthood and Family Development 







2/6 Adolescence to Adulthood 
 
A&S 6 
 


Week 6 


2/11 Mate Selection 
A&S 7 
 
Finkel & Eastwick (2009) 


2/13 Transition to Marriage 


Quiz 4 on eLC closes at 9.30 am: content 
from chapter 8 
 
A&S 8 


Week 7 


2/18 
Mate Selection & Marriage 
continued 


Due Date: Media Reaction Paper # 1 


2/20 Communication & Intimacy 


Quiz 5 on eLC closes at 9.30 am: content 
from chapter 9 
 
A&S 9 
 


Week 8 


2/25 Conflict 
A&S 10 
Elliott & Umberson (2008) 


2/27 


Guest Lecture 
 
MIDTERM point for the semester is 
2/27 
 
8 week feedback 


Quiz 6  on eLC closes at 9.30 am: content is 
a review for all chapters/article 


Week 9 


3/4  Wrap-up  


3/6 
Exam 2 – A&S 6-10 and ALL 
readings 


 


Week 10 


3/11 
Spring Break 


3/13 


Week 11 


Transitions to Parenthood (as an option) 


3/18 
 


The Path to Parenthood 
 


A&S 11 
 
Goldberg, Downing & Moyer (2011) 


3/20 
Parent-Child Relationship 
 
Withdrawal Deadline 


Quiz 7  on eLC closes at 9.30 am: content 
from chapter 12 
 
A&S 12 


Week 12 


3/25 
 
Parenthood Continued 
 


 
Due Date: Current Event #2 
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3/27 
 


Middle Adulthood 
 
12 week feedback 


Quiz 8 on eLC closes at 9.30 am: content 
from Fingerman et al. (2012). 
 
A&S 13 
 
Fingerman et al. (2012) 


Week 13 


4/1 Wrap-up Due Date: Media Reaction Paper # 2 


4/3 
 


Exam 3 – A&S 11-13 and ALL 
readings  


 


Week 14 


Alternative Family Developmental Pathways 


4/8 Divorce & Single Families 
A&S 16 
 
Anderson & Greene (2011) 


4/10 Divorce & Single Families continued  


Week 15 


4/15 Remarriage & Step-parenting 


A&S 18 
 
Due Date:  
Research Paper 
Current Event #3 
Book Review 


4/17 Later Life 


Quiz 9 on eLC closes at 9:30 a.m.: content 
from chapter 14 
 
A & S 14 


Week 16 


4/22 Death, Loss & Bereavement 


A&S 15 
 
Huebner, Mancini, Wilcox, Grass & Grass 
(2007) 


4/24 


Wrap-up 
 
Last Class Day 
 


End of course evaluations 
 
Please note: Absolutely no exams, quizzes, 
presentations, make-up work, extra credit, 
etc. will take place during the last class day. 


Week 17 


5/1 
Exam 4 A&S 14-18 (not 17) and ALL 
readings  
8:00-11:00 


The exam will be administered in Poultry 
Science 319 


 


TIPS FOR SUCCESS 


 Attend every class meeting (and stay for the entire class period).  


 Arrive prepared. This means you have read the chapter assigned (with 2-3 questions) 
for that day and you have paper and pencil/pen for taking notes.  


 Before each exam, re-read the chapters, articles and study your notes.  


 Recognize that the scientific study of human behavior is NOT "just common sense." 
You need to understand the theories and the social science research to be able to 
answer complex questions about family relationships.  







 Your experiences are important, BUT they may not consistent with research. Be 
willing to challenge yourself and preconceived ideas of what this class is all about. 







HDFS 3920: Issues in Family Systems – 54-776 
 


 


Spring 


2014 


SYLLABUS AGREEMENT 
 


I have closely read the information contained in the HDFS 3920 Syllabus. I am aware and understand what is 


expected of me in this course. This is due in class (no electronic versions) on 1/21; there are no points 


associated with this activity and it is solely for my records. However, 1 point will be deducted from your total 


points for each day it is late. 


Name:   


Below, please identify 5 things that you learned after reading the syllabus. 


1. 


2. 


3. 


4. 


5. 


Please record any questions you have in the remaining space. I will do my best to address these during the 


first weeks of class. 


 








Objective: Clearly articulate to students how the course objectives complement departmental objectives. 
 
Issues in the Family System: This is an advanced study of family issues over the lifespan with an emphasis on family 
research and theory, transitions in families, and intergenerational issues.  In addition, we will consider the effects of 
social issues on the American family.   


Departmental Objectives Course Objectives 


1. Students will be able to 
integrate and apply theory 
and research to the 
understanding of HDFS by 


Identifying appropriate theory 


for individual, family and 


community interaction and/or 


development 
1. We will examine major 


theoretical approaches to the 
study of families. 


 Identifying and applying 


theoretical bases to empirical 


literature 


2. Students will be able to 
demonstrate and 
disseminate knowledge 
about social, cognitive, 
psychological, physiological, 
and emotional development 
as it relates to optimal 
individual and family 
function throughout the 
lifespan by 


Apply the ecological perspective 


2. We will identify adaptations 
in family structure and 
interactional patterns during 
family transition. 


3. We will gain an 
understanding of 
intergenerational family 
dynamics. 


3. How to critically and 
scientifically identify and 
evaluate the changing social 
environment. 


How to disseminate this 
information and produce high 
quality written presentations. 


4. We will explore the impact of 
various social issues on 
American families. 


5. We will consider the diversity 
within and between families. 


Pre-requisites: HDFS 2100: Development within the Family 
 


Lessons Learned: I found that students appreciate the articulation of departmental/course objectives. It 
makes it transparent and clear as to why they’re learning the content, and in what ways. 


  







Objective: Provide students with an opportunity to complete quality work when they are faced with 
internal and/or external factors prohibiting it. 
 
Assignments turned in after the due date will be considered late. There is a 20% point reduction for each 24 hour 
period of time that an assignment is late. However, each person is allowed one extension, no questions asked. The 
terms are as follows: 1) you must inform me via email that you require the extension before the assignment is due, 
2) you receive 1 week (7 days including weekends) from the due date to complete the assignment, 3) you forfeit 
written comments on the assignment from the instructor, 4) you consent to an altered timeline for the grading and 
returning of the assignment, and 5) if the assignment is not completed within the extension period, a grade of zero 
will be entered. This policy does not apply to exams or quizzes, but only to out-of-class written assignments. 
*Adapted from Bjorn Stillion Southard 


 


Lessons Learned: I will continue to have this policy. When students find themselves in a stressful position, 


they are more likely to plagiarize, take short cuts, or complete poor quality work. Out of 100 students, 


approximately 15 students opted to take a 1 week extension, and all 15 of those students completed the 


work they were capable of doing, not of lesser quality as I’ve experienced in the past.   







Objective: Provide students with a menu of assignment options to foster their decision making power 
regarding the application of the material.  
 
Students have the option to complete a variety of written assignments. You may select from the options below. You 
may do any combination of these options as long as the total is 100 points. If you choose a combination that 
exceeds 100 points, you do so at your own discretion as any points above 100 will not be included in your grade.  
 
Due dates occurred at 5 time points throughout the semester, with the Book Review and Research Paper due at the 
end of the semester. 
 
Current Event News Article Analysis (20 points each): you may do up to 3 


 Find a news source in the popular media that explores a current event (published in 2013 or 2014) that has 
implications for families and represents a topic discussed in the designated chapter. 


 Explain the relevance of the topic and lessons learned. 


 2 page minimum 
 
Media Reaction Paper (40 points each): you may do up to 2 


 Select a TV Program or Movie related to Issues in the Family System. If you choose to watch a TV Program, 
you must watch at least 2 episodes of a 30 minute program or 1 episode of a 60 minute program.  


 Explain the relevance of the topic, draw the structural/intergenerational models; discuss practical 
implications. 


 4 page minimum 
 


Book Review (80 points): you may do 1 
 Select a book related to Issues in the Family System. The book must be at least 100 pages in length. Some 


examples of books include: The Hunger Games, Pride & Prejudice, Battle Hymn of the Tiger Mother, and 
The Help. 


 Explain the relevance of the book; theoretical concepts; ABC-X model; practical implications. 
 8 page minimum 


 


Research Paper (100 points): you may do 1 


 The purpose of the research paper is to assess the current state of knowledge about your chosen topic and 
think critically about existing literature and analyze the practical impact that current knowledge has on 
families. You will also learn to apply Family Systems Theory. 


 10-12 page minimum 
 


Lessons Learned: With 100 students, the grading was overwhelming for these assignments. Only 27 


students chose the Book Review and 6 students chose the research paper. This means that 4 times during 


the semester, 30-75 students submitted written assignments, with some students submitting up to 4 


assignments each. Because I did not have a TA, the task of grading this with quality feedback was 


onerous.  If I chose to do this again, I would only allow them to have 2 options and provide page 


maximums in addition to minimums. 
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Teaching Philosophy 


Kara Dyckman, Ph.D. 


Lecturer in Psychology 


My goal is to have my students leave my classes with more than a collection of 
memorized facts. I want them to have a holistic understanding of the material as well as 
improvement in skills, such as critical thinking and writing, that will continue to serve them in 
future academic and professional pursuits.  In order to achieve this, I incorporate a variety of 
techniques, exercises, and demonstrations to keep the students engaged and challenged. I also 
believe that setting clear expectations at the beginning of the course and maintaining 
interpersonal communication throughout the course is critical to success. 


I begin by looking at each lesson through the eyes of a student.  Because we have 
become so familiar with the concepts we are teaching, we sometimes forget that our students 
do not have the same base of knowledge, so it helps to think back and remember what it was 
like to hear these lessons for the first time. I remember clearly the first time I saw pictures of a 
brain showing fMRI activation in a journal article. It was a pretty picture with different colored 
blobs on different areas of the brain, indicating that those areas of the brain were active.  I had 
no idea how they got the colors to show up on the brain or what activation actually meant. That 
experience, and others like it, has shaped the way I organize my lectures.  I consider how the 
lessons and concepts fit into the larger picture of what we are studying and make a point to 
relate each lesson to the overall goals of the course so that students do not get caught up in the 
details.  My experience with fMRI also forced me to think about how to present material in 
several different ways. Last year, I began working with a student in the Department of Dramatic 
Arts and Media to create animations of concepts that are typically difficult to explain via 
PowerPoint and lecture. Together, we have created a number of short videos that I have been 
able to use in my classes (Please see http://vimeo.com/42844813 for an example).   


Demonstrations and hands-on experiences can be particularly effective in teaching, and I 
use both throughout my courses. The Lab in Brain Imaging course that I have taught begins the 
semester with lectures, but during the second half of the course, the students collect data using 
3 different types of neuroimaging equipment, and they end the semester by presenting research 
posters, similar to what they might do at a conference. The students benefit tremendously from 
the hands-on data collection, and it is incredibly gratifying to see them go from knowing very 
little about neuroimaging at the beginning of the semester to understanding it on a level that 
allows them to speak about it in front of their peers. These types of experiences not only make 
the concepts more applicable and less abstract, but they also help to prepare the students for 
the future, which is an essential part of my teaching philosophy.  


Critical reading and writing are skills that students will need whether or not they decide 
to pursue a career in psychology.  One of my undergraduate professors stressed the importance 
of critical thinking when reading journal articles. Through his class, I learned how to extract the 
relevant pieces of information in the methods sections of articles in order to better evaluate 
studies. It is a skill that helped me throughout graduate school and beyond, and I think it is just 
as useful in real-world situations when listening to the news or getting information online. In my 
Cognitive Psychology classes, I assign at least 3 article critiques per semester. These are short 
assignments, but they encourage the students to go beyond just reading the introduction and 



http://vimeo.com/42844813
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discussion sections of the articles.  They must think about why the study was done, how it could 
have been done differently, and what the article adds to the existing literature.  


While the bulk of the responsibilities in the classroom fall on the teacher, I expect that 
the students will take an active role in their learning in order to get the most out of the class and 
the teacher. Over the past two years, I have learned that setting expectations early on is crucial. I 
have also found it helpful to check in with the students periodically over the course of the class. 
One way I have done this is by handing out index cards at the beginning of a lecture and asking 
students to write down something they do not understand or a concept that has been giving 
them trouble.  I collect and go through these cards and answer the questions in subsequent 
classes.  This gives me a good idea of where the students are and what changes I need to make. 
If there is communication between the teacher and the student, not simply information going 
from teacher to student, everyone, including the teacher, will have a richer educational 
experience.  








Attendance Tracking Tools and Tricks 
Non-Tenure Track Faculty Learning Community 


The University of Georgia 
 


Christopher M. Plaue 
 Department of Computer Science 


 
Motivation 
 
The University of Georgia requires prompt reporting of withdrawal information, including the 
date of last attendance, for financial aid and enrollment certification reasons.  Our Faculty 
Learning Community (FLC) consists of UGA personnel from non-tenurable ranks that involve 
heavy teaching responsibilities: Lecturer, Instructor, and Academic Professional.  In addition, 
budget constraints may result in increasingly larger class sections, making collecting attendance 
information more time-consuming. 
 
Our FLC dedicated time during meetings to investigate, analyze, and make recommendations on 
the benefits and disadvantages of attendance-taking methods, particularly for large lecture 
classes.  Thus, the methods that are discussed in this document have been deployed in real-world 
class situations at UGA. 
 
Benefits of Required Attendance 
 


• Evidence of better examination performance 
• Accurate records for the Registrar’s office and Department of Education 
• Thorough information for responding to student appeals 


 
Attendance Gathering Mechanisms 
 


• No attendance: instructor does not take or record attendance 
• Taking roll: instructor checks off names off a pre-printed class roll 
• Sign-in sheet: instructor passes around a sheet in which students either sign their names 


or sign/initial next to their pre-printed name 
• Personal Response System (PRS aka “Clickers”): students purchase a Turning 


Technologies device allowing students to answer quizzes in a classroom.  Student 
responses are automatically downloaded onto the instructor’s computer 


• Paper-based quizzes: instructor passes out paper-based quizzes that are collected and 
analyzed by the instructor or a teaching assistant 


• Barcode scanner: instructor uses a portable barcode scanner to scan student ID cards. The 
Department of Computer Science procedure for using barcodes is outlined in more detail 
later in this document. 







 
Advantages and Disadvantages of Attendance Systems 
 
Mechanism Advantages Disadvantages 
No attendance + No cost 


+ Low use of time 
- No records 
- Lower class attendance 


Taking roll + Low setup effort 
+ No cost to students 


- Time consuming as classes get larger 
in size 


Sign-in-sheet + Low setup effort 
+ Low use of time 
+ No cost to students 


- If not pre-printed, instructor needs 
to alphabetize responses 
- Does not scale up to larger class sizes 
- If pre-printed with student names, 
may violate FERPA directory 
restrictions 
- Students may be dishonest and sign 
in for others 


Quizzes through PRS 
(“Clickers”) 


+ Low setup effort  
+ Low use of class time 
+ Automated statistics for instructor 


- Substantial cost for students ($30) 
- Students may be dishonest and carry 
others’ clickers 
- Student feedback indicates dislike for 
the “pop quiz culture” 


Attendance checks via 
PRS 


+ Low setup effort 
+ Low use of time 
+ Automated statistics for instructor 


- Substantial cost for students 
- Students may be dishonest and carry 
others’ clickers 
- University or department changes 
clicker model requirement, requiring 
additional cost for student 


Paper-based quizzes or 
attendance assignment 


+ Medium setup effort 
+ Low/medium use of class time 
+ No cost to students 


- Instructional resources required for 
grading and organizing 


Miniature Bar Code 
Scanner 


+ Students can’t use multiple ID cards 
(prevent fraud) 
+ No cost to students 
+ Minimal class time 
 
 


- Requires low time to process files 
- Requires initial purchase of scanners 


 
 


Miniature Bar Code Scanner: Experiences in the 
Department of Computer Science 


 
Motivation: CSCI 1100 is the Department of Computer 
Science’s service course for non-majors and generally has 
enrollment of about 200 students.  Estimates of 
attendance during several semesters when attendance was 
not taken averaged about 60-65%.   
 







The department purchased two Opticon 2001 handheld scanners at a cost of approximately $109 
each.  We note that the cost is a one-time purchase cost.  These barcode scanners are capable of 
storing up to 15,000 barcodes, are small in size, and are charged via USB. 
 
In real-world usage in CSCI 1100, the instructor and a teaching assistant could scan 200 student 
IDs in about two and a half minutes as students exited the lecture auditorium.  By scanning ID 
cards that contain the picture of the ID holder, the temptation to hold someone else’s ID is 
minimal. In addition, a student would instantly be called out if they presented multiple ID cards 
to be scanned. 
 
An additional benefit of using the barcode scanners is that it provides an automated mechanism 
for monitoring attendance without imposing a financial burden on students.  A non-trivial 
number of UGA students come from counties where the average income level is near poverty 
levels.  The cost is a one-time cost associated to the departments, not to the individual student 
 
Processing the attendance files requires a small amount of effort from the instructor or teaching 
assistant: 


- free software provided by Opticon is used to download attendance scans from the scanner 
o https://wiki.opticonusa.com/techsupport/en/OPN2001#Downloads 
o using a text editor, cut and paste the scans into a separate file for each class date 


- download your UGA class roll from the Registrar’s web site in Microsoft Excel format 
o remove all columns from the spreadsheet except name and 810 number 


- use the Java program created by Sal LaMarca, graduate teaching assistant for Computer 
Science, to process each attendance file 


o software is provided via contacting plaue@uga.edu 
- use Microsoft Excel or another spreadsheet program to calculate attendance 


o students are represented in rolls and class dates are labeled in columns 
o students present for a class receive a value of 1 in the cell; absent students receive a 


value of 0 
o instructors may opt to use Excel’s conditional formatting feature to highlight 


absences using a color, as shown in the image below (taken from an actual full-
semester) 
 
 







 
Screenshots 
 


 
Screenshot of the OPN software.  Simply connect the barcode scanner via the supplied USB cable 
and choose “upload”. 


 


 
-   
 
Screenshot of an Excel spreadsheet from a large lecture class from Spring 2013.  Conditional 
formatting is turned on, highlighting absences in red. 


 
 








 


 


 


 


 


 


 


 


 


 


 


 


 


Student Sample 


 








Elizabeth Davis 


MAJOR ACCOMPLISHMENTS 


My role as the Coordinator of the undergraduate interdisciplinary Writing Certificate Program 
requires me to survey the writing landscape at the University of Georgia and to work with a wide 
variety of stakeholders to make writing an integral part of the academic experience. In my work, 
I serve many roles: writing program administrator, faculty development specialist, instructor and 
mentor of undergraduate students, and liaison between various programs and administrators. I 
have built the WCP from a plan on paper to a thriving program that maintains a steady 
enrollment of high-achieving students, and I work with faculty from all over campus who are 
invested in the goal of improving student writing. I believe that writing is the key to success in all 
areas of life and work in the 21st century and that a writing intensive approach to teaching and 
learning develops intellectual curiosity and engagement, critical thinking, and metacognition. I 
have worked to bring together students and faculty around our shared interest in high-level 
research, teaching, and service in a way that places writing at the center of everything we do. 


In developing and directing the WCP from its inception in 2008-2009, I have attracted students 
to the program from a wide range of fields and majors. The first group of students graduated 
with the certificate in Spring 2010 and a total 50 students have successfully completed the 
program of coursework and submitted their capstone portfolios in fulfillment of program 
requirements. The program has highlighted the diversity of writing pedagogy and activities that 
occur on campus, and shown that attention to writing gives students the chance to thrive 
academically. Students from the program have been successful in moving into graduate study in 
fields like English, sociology, law, and molecular biology and into careers that draw on their 
writing skills.  


In teaching many of the English Department's rhetoric and composition course offerings, I have 
the opportunity to serve as instructor, as well as supervisor, for many certificate students. For 
them and for all the students who take my courses, my goal is to build the critical thinking skills 
that are foundational to effective writing. I work to engage students in figuring out how to 
respond to each unique rhetorical situation and its concomitant challenges with regard to 
audience, genre, and media. I also provide students with authentic learning experiences, such as 
service-learning projects, in which they engage with readers and join conversations. My students 
have produced excellent scholarship, award-winning digital texts, publications for community 
partners, and blogs that have drawn followings.  


I have worked with the directors of the two largest writing programs at UGA, the First-Year 
Composition Program and the Franklin College Writing Intensive Program, to develop and 
maintain a cohesive philosophy of writing pedagogy that posits writing as a process of learning. 
My work with faculty makes this philosophy central and connects the teaching of writing to the 
development of analytical thinking and of disciplinary knowledge. As the coordinator of the 
Writing Fellows Program, I have worked with 45 faculty Fellows since 2008. I help them use the 
research on best practices for writing instruction and assessment to develop assignments, 







courses, and curricula that make writing central and organic. Alumni of the WFP have developed 
successful writing intensive courses, new writing resources, and new curricula that draw on this 
work. I am regularly asked to conduct other faculty development activities and have facilitated 
workshops and discussions on writing issues for the CTL, the First-Year Odyssey Program, the 
Office of Service-Learning, and individual courses.  


My work in writing pedagogy and assessment informs my research and I have been active in the 
fields of digital rhetoric and e-portfolio. I was a member of the UGA research team that 
participated in Cohort VI of the Inter/National Coalition for Electronic Portfolio Research from 
2010-2013. We conducted research on e-portfolios from the First-Year Composition and Writing 
Certificate Programs to better understand how outcomes for written communication continue 
and change between first-year and capstone writing experiences. I was asked to join Nedra 
Reynolds as second author on the third editions of Portfolio Keeping: A Guide for Students and 
Portfolio Teaching: A Guide for Instructors by editors at Bedford/St. Martin's press. These texts 
provide support and guidance for students, instructors, and administrators creating and using 
portfolios in a wide variety of courses and programs. The third editions draw on key scholarship 
in the dynamic field of portfolio pedagogy and assessment to provide practical guidance and 
support for teaching and learning with portfolios. Because of my interest in the intersection of 
writing, text, and technology, I was asked to speak at the 2012 Symposium on the Futures of the 
Book at UGA. I present regularly at the major international conferences on writing and digital 
media (Computers and Writing), rhetoric and composition (CCCC), and writing program 
administration (WPA). 


In addition to my service-learning work, which I began as a 2009-2010 Service-Learning Fellow, I 
am continuing my public service outreach as the Franklin College of Arts and Sciences content 
area specialist and Co-Project Director on a 2013-2014 and 2014-2015 College of Education 
Improving Teacher Quality Grant directed by Dr. Peter Smagorinsky of Language and Literacy 
Education. This project, “Writing 2.0: Pathways to a 21st Century Writing Pedagogy,” is managed 
by UGA for the Board of Regents of the University System of Georgia and funded by the U.S. 
Department of Education as part of the No Child Left Behind Act to provide professional 
development for teachers in high-need Local Education Agencies. In this work, we conduct week-
long summer workshops for Morgan County Middle School and Morgan County High School 
Language Arts faculty on using digital technology, portfolios, and process pedagogy to achieve 
Georgia Common Core Performance Standards for writing, and provide follow-up support during 
the academic year. 


In teaching, administration, research, and service, my work emphasizes the importance of 
writing as a central feature of life at the university and beyond. The 2007 Report of the Task 
Force on Writing that established my position called for the university to increase its focus on 
writing through instruction, support, and faculty development. In building the Writing Certificate 
Program, helping faculty integrate writing into their courses and programs, conducting 
innovative writing research, and performing service that emphasizes the importance of writing, 
my work has built a dynamic and growing “culture” of writing. 
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College of Family & Consumer Sciences 


Department of Human Development and Family Science  


 
 
 


123 Dawson Hall 
Athens, Georgia  30602-3622 
Telephone (706) 542-4844 


Facsimile  (706) 542-4389 


Email: mancini@fcs.uga.edu 


 


(Example of accepted letter of intent) 
 
April 16, 2012 
 
Dr. C. Edward Watson 
Director of the Center for Teaching and Learning 
Instructional Plaza 
The University of Georgia 
 
RE: 2013-2014 Writing Fellows 
 
In my role as Undergraduate Internship Coordinator in The Department of Human Development and 
Family Science (HDFS), I prepare students to seek and secure internships in the human services field. 
Because an internship is required for all HDFS students, it is important to structure the pre-internship 
and internship courses so students demonstrate their knowledge of departmental learning objectives, 
primarily their ability to critically evaluate and apply information as it relates to human development 
and family functioning. 
 
As a selected writing fellow, I propose to integrate writing by re-constructing existing courses that serve 
to prepare and facilitate student experiences in field-based internships. I want to examine the most 
effective ways to incorporate writing into this class as a method to assess student understanding, but 
also enable them to explore themselves, their placement and the community. Additional writing 
opportunities will also prepare students for their internship and future careers.  
 
Human Development and Family Science students are able to graduate with Provisional Family Life 
Educator Certification, which represents their ability to disseminate knowledge in various applied 
settings, e.g. parent education and youth development. Because internship placements vary in their 
mission and objectives, it is important that assignments focus on multiple modes of writing for diverse 
audiences, e.g. academic settings, social media, applied settings and private vs. public communication. 
To prepare students for internships in diverse settings, they enroll in HDFS 5900: Pre-Internship.  
 
In this course, the primary objective is to seek and secure an internship while learning about 
professional development, ethics and other relevant topics. At the start of the course, students write an 
introductory, reflective paper where they begin to identify personal learning objectives. After visiting a 
potential site, students explain the placement’s mission and services, as well as how their coursework 
has prepared them for the experience. Students then describe how specific responsibilities address 
departmental objectives. At 







the end of the course, students finalize and explain how they will accomplish their personal learning 
objectives. 
 
The assignments currently feel disjointed without clear connections between learning goals, assessment 
activities and learning activities, elements of Fink’s (2003) Integrated Course Design. During the fall 
semester, I would like to work on connecting these assignments more intentionally so students work on 
synthesizing departmental and personal learning objectives. This will better prepare them to learn in 
and from the communities they enter during the internship. I want to re-construct the pre-internship 
course so that students: 
 


1. Do in-depth research of three potential internship placements. 
a. Align departmental learning objectives in each 
b. Identify personal learning objectives in each 


2. Select one placement 
a. Research the placement to understand mission, objectives and services 
b. Conduct a needs assessment to identify a community need 
c. Develop an extensive learning plan that addresses the community need 
d. The student will write an action plan that will be implemented during the internship 


experience. 
3. In the internship course, students will 


a. Implement action plan 
b. Evaluate plan 
c. Present their project  


 
This plan guides students towards an internship experience that represents service learning. During the 
research process, I want students to perform a needs assessment so they know the difference between 
what they think the community needs and what the community actually needs. This will inform the 
project that a student proposes to accomplish during their internship.  
 
Students enrolled in HDFS 5910: Internship currently complete weekly assignments and reflections, as 
well as a final project. However, they are only brushing the surface of their awareness in their placement 
and community. To address this, I need to develop more effective ways to continue building on 
assignments students completed in the pre-internship course. In addition, students need to consistently 
develop elements of their project throughout the experience. Along with a final write-up that evaluates 
their community-based plan, students should also develop a portfolio with various representations of 
their work. In these ways, I hope students will explore themselves, their placement and the community 
to enhance their futures. 
 
As a writing fellow, I want to better understand how to engage students in the internship placement 
process so that they develop ownership over their application of departmental objectives as they 
develop their own personal goals. I want to facilitate this by integrating writing opportunities with Kolb’s 
(1984) Experiential Learning Cycle and Fink’s (2003) Integrated Course Design. Although my response 
will be individualized based on student







 needs, I would like to learn effective techniques to be a critical reviewer so students can develop their 
learning goals beyond themselves and into the community. I believe that the opportunity to engage and 
learn from diverse faculty across the university will not only enhance my instruction and guidance, but 
also my students’ experiences in the field.  
 
 
 
Melissa Scott Kozak, Ph.D. 
Lecturer/Internship Coordinator 
The Department of Human Development and Family Science 
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