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One-Sentence 
Summary

Crowd Crumple

Invented Dialogues

“I have used the 
cholera RTTP game to give 

students insight into the 
impact that infectious diseases 

have on our society. By focusing on a 
time period that precedes our fundamental 

understanding of infectious diseases and 
disease transmission - and asking students to 

represent opinions that they know are outdated - the 
cholera RTTP game supports a broader and more informed 

understanding of how people have been a�ected by and 
responded to disease throughout history.” 

      Professor Julie Moore, Veterinary Medicine, IDIS 3100, 125 students. 

“In my �ipped classroom, I show short video clips of popular 
shows and then have students identify and describe 
concepts from class that were used/illustrated in the 

videos. This is useful because it requires students to 
process the material at a deeper level. Students 

tend to remember concepts better and do 
better on exam questions after these 

activities. They also get to see how 
the material from class may be 

relevant to, and show up 
in, their everyday lives.”         

“After a reading, guest lecture or video, we have students 
count o� 1-10 to randomly assign them to a group. 
Students move into groups based on their number, 
discuss each of their most unclear points/ideas, 
agree on the MUDDIEST point, and then 
have one person share this point with 
the class. We all discuss the point for 
clarification.”  

Highlighted Example: Muddiest Point Highlighted Example: Video Case Study

We need examples! 
Submit yours at 
http://bit.ly/ALexamples

Dot-ocracy

Ques-cussion

Whip Around

Four Corners

Highlighted 
Ex: Reacting 

to the Past

Senior Lecturer 
Kacy Welsh, 

PSYC 1101
300 Students

Assistant Professor Joe Dahlen 
and Professor Gary Green, 
Warnell, FANR 1100, 
150 students

Re�ective Writing

Student-Led 
Discussion

How do I engage students 
in integrating or applying 
knowledge in groups?

How do I engage students 
in sharing with each other 

what they understand?

How do I �nd out if each 
student can apply or 
integrate knowledge?

How do I find out what 
each student 
understands or believes?
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	Empty Outlines: Empty Outlines: 

In a limited amount of time, students complete an empty or partially completed outline of an in-class presentation or homework assignment.

Submit your example of how you use this activity at bit.ly/ALexamples! 

	1sent-summary: One Sentence Summary:

Students summarize the main idea(s) of a reading, presentation, or activity in one comprehensive, informative and grammatically correct summary sentence. Variations include a 25-word summary. 

Submit your example of how you use this activity at bit.ly/ALexamples! 

	Categorizing Grids: Categorizing Grids:

Students sort a list of subordinate terms into the correct superordinate categories.

"After a lecture outlining the three main types of biological control methods and a brief example of each, students are provided with a categorization grid containing the types of biological control and a list of biological control examples.  Working with a partner or small group, students organize each of the examples into one of the three groups provided in the grid.  Examples range from simple and easily identifiable to more difficult ones. After students have completed the grid, I select one or two of the more challenging examples and go over them with the class.  This provides a chance to clarify common misconceptions and highlight some of the finer differences between categories."  – Carson Bowers, Graduate Student, Entemology    

	Punctuated Lectures: Punctuated Lectures:

Interspersed throughout a prepared lecture, you periodically stop and ask students to answer prepared questions or participate in other planned activities.

“I present a problem to the class. We work through how to set it up. If possible, I will work through 'one side' of the problem and then have them work through the 'other side.' As they're working I walk around the room. They are then given a Top Hat question (low stakes, typically for participation credit only) and then we look at the answer together.” – Amanda Farmer, ACCT2102, Terry College of Business, 250 Students
	Button1: 
	Opinion/Knowledge Checklist: Opinion/Knowledge Checklist

Students self-assess their opinions and/or knowledge on a checklist of topics discussed or skills strengthened in your course/unit.

Submit your example of how you use this activity at bit.ly/ALexamples! 

	Paraphrase button: 
	Reflective Writing: Reflective Writing:

Students respond to written prompts that connect learning experiences with with course learning outcomes, goals or objectives. 

"After a service-learning activity, students write reflectively about the “what” (describing the experience and their role); the “so what” (making direct connections back to our course content, readings, or lectures); and the “now what” (how their understanding has changed, what they’ll do differently going forward). This reflection can be open-ended, or tightly directed towards particular academic, social, or civic learning goals depending on the context."
Senior Academic Professional Paul Matthews, GRSC 7870S, 12 students

	Wjournal Button: 
	Button5: 
	Button2: 
	Invented Dialogues: Invented Dialogues:

Students select and weave together quotations from primary sources or invent reasonable quotes that fit the speaker/character (e.g., literary figure, researcher, historian).

“Students in U.S. History must write and present speeches written from the perspective of a historical figure. Their roles sheet give guidance, often proposing a topic and listing primary sources. Beyond this, students are free to argue as they wish, as long as it falls within the historical logic of their character” – Senior Lecturer Montgomery Wolfe, HIST 2112H, 15 students

	Dot-ocracy: Dot-ocracy

Create visual displays of student knowledge (e.g., bar charts) by having students place a dot sticker on a blank chart you’ve created.

Submit your example of how you use this activity at bit.ly/ALexamples!
	Application Cards Button: 
	indiv: 
	prob button: 

	Application Cards: Application Cards:

Ask students to write the real–world application of a principle on an index card to evaluate students’ knowledge application skills [submitted by Tong Li; Learning, Design and Technology].

Submit your example of how you use this activity at bit.ly/ALexamples! 

	Problem Recognition Tasks: Problem Recognition Tasks

Students identify kind of problem or principles used to solve a problem before or instead of solving problem.

Submit your example of how you use this activity at bit.ly/ALexamples! 

	Word Journal: Word Journal:

Students select a keyword to summarize a primary text they have read, then write a paragraph defending their choice. [submitted by Aaron Patrick, Engineering]

Submit your example of how you use this activity at bit.ly/ALexamples! 

	Directed Paraphrasing: Directed Paraphrasing:

Given set length restrictions, have students paraphrase an important concept tailored for a specific authentic audience and purpose to assess student ability to communicate their understanding [submitted by Carson Bowers, Entemology].

Submit your example of how you use this activity at bit.ly/ALexamples! 

	ProCon Button: 
	Button7: 
	Dot-button: 
	Prob Recognition Button: 
	Button9: 
	Crowd Crumple: Crowd Crumple:

Students write down an idea or response on a piece of paper, crumple it up, and throw it somewhere else in the room. Students read the anonymous response and respond. Can repeat as often as desired.  

“We explain a natural resource issue, which has a positive & negative side (e.g, drilling for oil in protected area) to students. Students write their own opinion and a possible solution on a sheet of paper, then ball that sheet up and throw to another student, who repeats the process, etc. After four rounds, students read/share the opinions from the sheet they received.  Or, we have students pair-up and share with each the opinions they received and then discuss with everyone” – Assistant Professor Joe Dahlen and Professor Gary Green, FANR 1100, 150 students

	Individual Problem Solving: Individual Problem Solving

Students work on problems during class and get feedback as to how they solve the problem. 

“I present a problem to the class. We work through how to set it up. If possible, I will work through "one side" of the problem and then have them work through the "other side." As they're working I walk around the room. They are then given a Top Hat question (low stakes, typically for participation credit only) and then we look at the answer together.” – Amanda Farmer, ACCT2102, Terry College of Business, 250 Students

	Invented Button: 
	Whip Button: 
	Pairsquare button: 
	Reflective button: 
	Crowd crumple button: 
	Human Tableau: Human Tableau:

Groups of students use their minds and bodies to create “living” scenes or model processes to show what they know. This activity can stimulate group discussion and problem-solving depending on what they are asked to model. 

Submit your example of how you use this activity at bit.ly/ALexamples! 

	Chain button: 
	4corners button: 
	Pair Square Share: Pair Square Share:

A variation of Think-Pair-Share, students pair with a partner to discuss a question posed by the instructor. After a set amount of time, they then form groups of four to discuss further. Students then share ideas in whole-class format. Not all groups have to share (e.g., only groups who were unable to reach a consensus, or those whose ideas changed as a result of the discussion). 

Submit your example of how you use this activity at bit.ly/ALexamples! 

	Pro-Con Grid: Pro-Con Grid:

In response to an issue or point of view, students list pros and cons of each. This develop capacity to draw reasonable inferences as well as enhances understanding of each issue. 

Submit your example of how you use this activity at bit.ly/ALexamples! 

	group wrk button: 
	Chain Notes: Chain Notes: 

Students build on each other’s writing by passing their written work to someone esle, who then builds on it. Can continue as often as desired.  

Submit your example of how you use this activity at bit.ly/ALexamples! 
	Four Corners: Four Corners: 

Designate each of the four corners of a classroom as A, B, C, or D. Pose a multiple choice question and have students stand in the corner that represents their answer. Students can discuss in the groups why they chose that answer. 

Submit your example of how you use this activity at bit.ly/ALexamples! 

	Ques-cussion: Ques-cussion:

A variation of a discussion where students are only able to contribute by posing a question. 

Submit your example of how you use this activity at bit.ly/ALexamples! 
	Whip Around: Whip Around: 

A brief activity to break the ice or “take the pulse” of the class, give students time to think of a one or two-word response to a question. “Whip” around the class and have each person share their word. 

Submit your example of how you use this activity at bit.ly/ALexamples! 

	Tableau Button: 
	Ques-button: 
	Group Work Evaluations: Group Work Evaluations:

To help students learn appropriate study habits and self-management skills, have students evaluate the group functioning and extent of each member’s contribution. For maximum effect, introduce evaluations soon after the group begins working together to inform future work. 

Submit your example of how you use this activity at bit.ly/ALexamples! 

	Student-Led Discussion: Student-Led Discussion: 

The instructor steps back and lets students lead the discussion. Students need to be prepared and typically need to practice it a few times. Pro tip: After a discussion have students reflect on how it went and make suggestions for how to improve it the next time. Remind them of what they said before the next round. 

Submit your example of how you use this activity at bit.ly/ALexamples! 

	Studentled Button: 
	ConceptMapTest: 
	ConceptMap button: 


