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Peer Review Protocol
Tips for Navigating and Completing This Document
Please note that this document includes fillable fields, they are highlighted in yellow. All other text may be left as is or modified to fit department needs. 

1. Use headings to move through the document: This form is organized into sections (e.g., Pre-Observation, Observation Notes, Post-Observation). You can scroll visually or use your device’s navigation tools (such as a screen reader’s heading navigation) to move between sections efficiently. 
2. Read each prompt carefully before entering a response: Each question or section includes a description of what information is needed. Be sure to review the full prompt so your response addresses all parts. 
3. Enter responses in the labeled fields provided: Each response area is associated with a specific question or topic. Type your response directly in the space indicated for that item. If using assistive technology, navigate by form fields or labeled sections. 
4. Complete the form in order, but return as needed: You may work through the document from beginning to end or move between sections as needed. You can revisit earlier sections to revise or add information before finalizing your responses.


Peer review of teaching may be formative or summative. 
Formative review: oriented solely toward the improvement of teaching. A brief written report of the findings is provided only to the instructor for the purposes of further reflection and reference.
Summative review: oriented toward evaluation and the improvement of teaching. A written report of the findings is provided to the department and the instructor. Summative review may inform decisions regarding promotion, tenure, and post-tenure review, in concert with teaching self-reflections and feedback and data from students.   
The instructor and observer should agree whether the review is formative or summative before it begins.
Please complete the following steps for your peer observation:
Prior to classroom observations:
· Request and review eLC for the course, including the syllabus, assignments and assessments. Instructors may also share examples of student work, and complete Section A below.
· Meet with the instructor for < 30 minutes to discuss the instructor’s approach to the course, plan for the lessons to be observed, and the rationales behind these approaches and plans. Use Section B below to guide your conversation and capture important ideas.
· Share this protocol with the instructor, highlighting the standard teaching dimensions observed for everyone and asking the instructor to choose 1 (or more) of the optional teaching dimensions on which they would like feedback. 
During classroom observations:
· Use the “Evidence / Notes” boxes in Section C & Section D to make notes and use descriptors as possible indicators, not a required check-off list. 
· Record concrete examples of strengths and areas for improvement for each required dimension and each optional dimension selected by the instructor. Note that all observations should include areas for improvement - it is not expected that any class would ever be perfect! 
After classroom observations: 
· Review your notes/evidence and prepare a report summarizing your observations and assessments after the lesson. Section E includes a template and guidance for post-observation conversations.
· IF THE REVIEW IS SUMMATIVE, meet with the other observer, discuss your feedback, and produce one, synthetic report. This is not expected if the review is formative.
· Send the report to the instructor before or after a post-observation meeting. 
· Meet with the instructor to hear their reflections on the observed classes and discuss your feedback, with a focus on strengths and solutions.

· Please retain this form for your records. Provide your report to the Teaching Mentoring Committee and the department head (only in the case of summative evaluation). 

	Component of Observation
	Details

	Observer:
	

	Instructor:
	

	Course Name, Number, Section:
	

	Date / Time / Room / Bldg: 
	

	Semester:
	

	# students enrolled / # students who attended
	


[bookmark: _Section_A:_Review]Section A: Review of the syllabus, assessments, and other course materials

How well does the syllabus describe learning goals and objectives for the course? 
Are they clear, aligned with the whole curriculum, measurable? Describe strengths AND suggestions.

Click or tap here to enter text.

Were formal assessments (homework, writing assignments, tests, quizzes, etc.) consistent with learning goals and objectives (e.g., if critical thinking is a goal, assessments clearly test critical thinking)? Describe strengths AND suggestions.

Click or tap here to enter text.

Do the eLC pages, syllabus, and other materials convey a tone that is positive, respectful, and inviting? This includes a focus on learning and development rather than policies and punishment. Describe strengths AND suggestions.

Click or tap here to enter text.

Are the eLC pages, syllabus, and other materials sufficiently organized and clear that it is easy for the reviewer (and likely students) to find key information and resources? Describe strengths AND suggestions.

Click or tap here to enter text.

[bookmark: _Section_B:_Pre-observation]Section B: Pre-observation Conversation.
What are your overall goals for the course and what helps you accomplish them?
Example questions you might ask:
· When you think about your whole class, what are the major “take-aways” you want for students, in terms of knowledge and skills?
· What do you ask students to do during and outside of class? And how does that help achieve the major take-aways? 
· What changes have you made to this course from previous semesters and why?
· What questions do you have about your teaching that have been prompted by student feedback or your own observations and reflections? 
· In what ways do you consider the different identities that your students bring to the course?
· What is your greatest challenge in teaching this course?

Notes:                                                                                                                                     

What is the instructor’s plan for the observed lesson, and why?
Example questions you might ask:
· What are you hoping that your students will know or are able to do after this class period? (lesson goals/objectives)
· What assignments or activities do students do to prepare and/or follow-up on this class period?
· What will happen in class and how is that related to your goals for the day?
· How will you know whether students have achieved the goals that you have set?

Notes:                                                                                                                                     

[bookmark: _Section_C:_Classroom]Section C: Classroom Observations Required Dimensions  
Each dimension includes a list of instructor and student behaviors you may observe in the classroom that relate to that dimension of teaching. These are meant to operationalize the dimension and to increase consistency across observers and observations. You would not expect to see all of these indicators in a lesson and there are other observable indicators related to each dimension.

1) Instructor engages students in practicing relevant knowledge and skills in class. Required.  
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Example instructor behaviors you might observe:
· Asked questions that all students were expected to answer
· Allowed class time for students to write, explain, solve problems, analyze data
· Provided appropriate time for students to think about questions before answers are given (more time for more challenging questions)
· Asked students to talk to each other about relevant content
· Engaged students in scientific thinking, interpreting data, critiquing experimental design, etc.
· Encouraged students to explain their understanding of concepts
· Heard student logic/reasoning and responded

Example student behaviors you might observe:
· Responded to instruction with ideas relevant to target content
· Posed questions to peers or instructor
· Actively worked during class
· Most students stayed engaged throughout class



Evidence & notes highlighting strengths and areas for improvement:                                     
2) Instructor creates a welcoming and inclusive classroom environment for all students. Required.
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Example instructor behaviors you might observe:
· Fielded questions and student responses in a way that encouraged more participation
· Demonstrated respect for students and student ideas through tone and words
· Moved around the classroom to be accessible to students throughout the room 
· Expressed valuing multiple perspectives
· Recognized students’ (even vaguely articulated) ideas
· Used student names
· Encouraged students to work with each other
· Attended especially to students who may be isolated from others 
· Used culturally-responsive examples 
· Highlighted contributions of diverse scientists 
· Provided the class and/or individual students with positive feedback and encouragement
· Emphasized that errors are valuable for learning
Example student behaviors you might observe:
· Many students in class were contributing their voice to discussion
· Students appeared comfortable with each other and the instructor
· Students willingly participated
· Multiple students approached or otherwise willingly interacted with the instructor


Evidence & notes highlighting strengths and areas for improvement:                                     

3) Lesson addresses important and relevant material and the instructor responds to student reception of the material. Required.

Example instructor behaviors you might observe:
· Made decisions, before or during class, to make content understandable to students
· Presented context or information to help students see the relevance of material
· Presented content with particular attention to what is difficult or confusing for students 
· Solicited feedback (questions, clicker answers, etc.) to determine student knowledge and responded
· Backtracked or revisited concepts as a result of student questions or other feedback
· Engaged students in learning about recent advances and research in the field
Example student behaviors you might observe:
· Appearing to be challenged (not bored), but not completely lost 
· Asked pointed questions relevant to the content


Evidence & notes highlighting strengths and areas for improvement:                                     
[bookmark: _Section_D:_Classroom]
Section D: Classroom Observations Personalized Dimensions  
[bookmark: _gjdgxs]Faculty to be observed: please choose one (or more) of the teaching dimensions below.  In addition to the required items above, the observer will focus on these dimensions during their observation and will provide feedback on these topics.
D1. Instructor encourages students to be reflective about their learning.
D2. Instructor uses strategies and activities to probe students’ existing knowledge and preconceptions.
D3. Instructor fosters a collaborative learning environment among students and between instructor and students.
D4. Instructor creates opportunities for students to develop reasoning and thinking abilities and encourages constructive exchange of ideas.
D5. Instructor makes meaningful connections between course content and other areas, such as the discipline’s big ideas, other disciplines, and students’ lives.

D1)  Instructor encourages students to be reflective about their learning.
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Example instructor behaviors you might observe:
· Routinely asked for student questions
· Asked students to discuss how they solved a problem
· Asked students to explain in their own words what and how they learned
· Asked students to think about what approaches are helping them learn
Example student behaviors you might observe:
· Discussed what they understood from the class and how they learned it
· Identified anything unclear to them
· Reflected on and evaluated their own progress toward understanding


Evidence & notes highlighting strengths and areas for improvement:                                     

D2)  Instructor uses strategies and activities to probe students’ existing knowledge and preconceptions.

Example instructor behaviors you might observe:
· Pre-assessed students’ thinking and knowledge before a lesson
· Gauged student thinking from multiple students during class
· Helped students confront and/or build on ideas
· Refocused lesson to adapt to student ideas/needs
· Adjusted pacing, examples, explanations to adapt to student needs
Example student behaviors you might observe:
· Felt comfortable expressing different or incorrect ideas for discussion
· Responded to the ideas of other student

Evidence & notes highlighting strengths and areas for improvement:                                     



D3)  Instructor fosters a collaborative learning environment among students and between instructor and students.
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Example instructor behaviors you might observe:
· Organized students for group work
· Interacted with small groups
· Provided clear outcomes for group
· Creates structures to support group work
· Explicitly guided groups about ensuring everyone has a chance to participate
· Asked students to discuss ideas with the goal of building consensus
· Emphasized that everyone can excel in the class, minimizing a sense of competition
Example student behaviors you might observe:
· Worked collaboratively or cooperatively 
· Exchanged ideas with peers and teacher
· Clearly accustomed to discussing content with peers during class


Evidence & notes highlighting strengths and areas for improvement:                                     

D4)  Instructor creates opportunities for students to develop reasoning and thinking abilities and encourages constructive exchange of ideas.

Example instructor behaviors you might observe:
· Encouraged input and respectfully challenged students’ ideas
· Was non-judgmental of student questions or explanations 
· Solicited alternative explanations
· Presented open-ended questions
· Encouraged discussion of, or discussed, alternative explanations
· Presented inquiry opportunities for students
· Reminded students to support their answers with logic, reasoning, evidence
· Asked students to share their reasoning with the whole class
· Debriefed about correct and incorrect ideas following discussions
· Asked higher level questions
Example student behaviors you might observe:
· Asking thoughtful questions
· Provided evidence-based arguments 
· Listened critically to others’ explanations
· Discussed/challenged others’ explanations (fellow students, TAs, instructors)
· Used problem-solving strategies
· Suggested alternative explanations or approaches
· Posed questions to peers or instructor


Evidence & notes highlighting strengths and areas for improvement:                                     

D5)  Instructor makes meaningful connections between course content and other areas, such as the discipline’s big ideas, other disciplines, and students’ lives.

Example instructor behaviors you might observe:
· Integrated content with other curricular areas
· Applied content to real-world situations
· Encouraged students to extend concepts and skills
· Related content ideas to broader concepts and big ideas
· Prompted students to made connections between content and other areas
Example student behaviors you might observe:
· Made connections with other content areas
· Made connections between content and personal life
· Recognized how content applies to broader concepts and big ideas

Evidence & notes highlighting strengths and areas for improvement:                                     




[bookmark: _Section_E:_Post-observation]Section E: Post-observation Conversation		
Template for peer observation report
Guidance about writing this report:
· The goal of this report is to support a respected colleague in continuing to improve their teaching.
· Most people can only hear and take action on a limited amount of feedback at a time. Feedback on teaching tends to be taken more personally than feedback on research. Highlighting strengths and prioritizing a few actionable suggestions is more likely to lead to meaningful teaching advances than a long list of suggestions.
· Aim to have two times as many strengths as areas for improvement and suggestions.
· Identify 3-4 main suggestions. Consider including an “easy fix” on which someone can make immediate progress. Progress motivates more progress.

Report from Peer Observation of [candidate name] by [observer]
This can be copied into a word document and then sent to the instructor:
	Observation Components
	Details

	Course
	

	Semester
	

	Class session(s) observed
	

	Other important context (Co-teacher, point in the semester, global pandemic, etc.)
	



As a reminder, the peer observation focused on three required dimensions of teaching that the Genetics Department considers critical for student learning and persistence:
· Instructor engages students in practicing relevant knowledge and skills (C1)
· Instructor creates a welcoming and inclusive classroom environment for all students (C2)
· Lesson addresses important and relevant material that is appropriately challenging for the course level and student population (C3)

You also selected one (or more) additional dimensions of teaching on which you desired feedback:
Reviewer: delete the dimensions that were NOT part of this observation
· Instructor encourages students to be reflective about their learning. (D1)
· Instructor uses strategies and activities to probe students’ existing knowledge and preconceptions. (D2)
· Instructor fosters a collaborative learning environment among students and between instructor and students. (D3)
· Instructor creates opportunities for students to develop reasoning and thinking abilities and encourages constructive exchange of ideas. (D4)
· Instructor makes meaningful connections between course content and other areas, such as the discipline’s big ideas, other disciplines, and students’ lives. (D5)

Evidence Strengths observed in your teaching: Aim for 2 times as many strengths as areas for improvement/suggestions.



Suggestions for improvement: Consider including an “easy fix” on which someone can make immediate progress. Progress motivates more progress.


This feedback has been provided to you and is retained by the Teaching Evaluation Committee. The goal of this observation was to help you continuously improve your teaching. Nothing reported here will be used to evaluate you for annual review, 3rd year review, promotion, or tenure. You may choose to highlight any, all, or no parts of this feedback in future documents that you create for evaluation purposes, but there is no expectation that you do so.

During the post-observation conversation:
This conversation can happen BEFORE or AFTER you share the report with the observed faculty member. A post-observation conversation (a) provides the instructor with the chance to reflect upon the observed class periods and assessments that followed, (b) allows you to discuss the ideas and questions the observation raised about your own teaching, and (c) gives the two of you the chance to talk in-depth about the strengths and suggestions provided in your report.  

a) Ask the instructor: What went well in the class session(s)? What didn’t go as well? What will you change next time, and why?

Click or tap here to enter text.

b) Share with the instructor: 
(i) What strengths do you especially want to highlight in their teaching?
(ii) What suggestions did you want to discuss further?
(iii) What thoughts or insights about your own teaching did you have as a result of observing the instructor’s class sessions?

Click or tap here to enter text.




This form was adapted for the Department of Genetics at the University of Georgia. It was informed by:
· A form used by the Department of Molecular and Cell Biology at CU Boulder, which was Developed by the Teaching Quality Framework Initiative (https://www.colorado.edu/teaching-quality-framework/) in collaboration with partnering departments 
· A syllabus rubric described in Palmer, M. S., Bach, D. J., & Streifer, A. C. (2014). Measuring the promise: a learning‐focused syllabus rubric. To Improve the Academy, 33(1), 14-36.
· University of Kansas (KU) Benchmarks for Teaching Effectiveness. The original can be found here: http://teval.net/resources_and_more/KU_Course_Focused_Peer_Review_rv2.pdf
· A self-assessment of equitable instruction (https://www.lifescied.org/doi/10.1187/cbe.13-06-0115) 
· Observation protocol: Wainwright, C. L., Flick, L., & Morrell, P. (2003). The development of instruments for assessment of instructional practices in standards-based teaching. Journal of Mathematics and Science: Collaborative Explorations, 6(1), 21-46.
· Self-assessment: Eddy, S. L., Converse, M., & Wenderoth, M. P. (2015). PORTAAL: A classroom observation tool assessing evidence-based teaching practices for active learning in large science, technology, engineering, and mathematics classes. CBE—Life Sciences Education, 14(2), ar23. https://www.lifescied.org/doi/full/10.1187/cbe.14-06-0095
